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The Effects of Peer Feedback on Student Teacher’s
Teaching Demonstrations
in an EFL Teacher-training Course in Japan

Taeko Kamimura
Takeshi Takizawa

1. Introduction

In Japan, students who want to be teachers have to take pre-service teacher
training courses at a university. In these courses, microteaching is commonly used.
Microteaching is a “technique used in the training of teachers, in which different
teaching skills are practiced under carefully controlled conditions” (Richards &
Schmidt, 2010, p. 365). Usually, one student demonstrates part of a lesson to his or
her classmates. In many cases, the demonstration is video-recorded, and the student
who performs the demonstration is later given peer feedback.

Studies on the use of microteaching followed by peer feedback for teacher
training have been conducted since the 1970s and 80s. For instance, Cliffored,
Jorstad, and Lange (1977) undertook a survey investigating how pre-service student
teachers evaluated peer-group microteaching as part of their preparation for student
teaching in a foreign language methods course in the United States. They found that
the students considered this type of microteaching to be a valuable experience and
“very helpful in preparing them for student-teaching experience” (p. 233). In the
Japanese context, Ota (1980) maintains that although microteaching is not
conducted with real students and is therefore artificial in nature, it is still effective
because it gives student teachers opportunities to put theory into practice.

One of the more recent studies was conducted by Furuya (2006), who



attempted to clarify some of the problems in implementing microteaching in a
teacher-training course. He noted that although class time is limited, it is of utmost
importance to give student teachers the opportunity to perform two teaching
demonstrations so that they can reflect on their first performance and later revise it
with reference to the peer feedback. Mio and Makino (2010) also studied the use of
microteaching and students’ peer- and self-evaluation at a teacher training course in
Japan. They offered a detailed explanation of the system of microteaching and
evaluation they developed; however, their study did not empirically examine the
effects and limitations of the system.

The present study is an attempt to explore what impact peer feedback has on
student teachers’ teaching demonstrations when given in an EFL teacher-training

course in Japan.

2. Purpose of the study
The purpose of the present study is to investigate the effects of peer feedback,
as given to the practice teaching by student teachers in a teacher training course at a
university in Japan. The following research questions were asked:
1) Does peer feedback help Japanese EFL student teachers improve their
practice teaching? (Research Question 1, hereafter RQ 1)
2) Do the student teachers consider peer feedback to be helpful in
developing their teaching skills in EFL? (RQ 2)
3) Does the amount of feedback correlate with improvement in the student
teachers’ practice teaching? (RQ 3)
4) What kinds of peer feedback are given to the student teachers? (RQ 4)
5) How do the student teachers actually make improvements in their

teaching demonstrations? (RQ 5)
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3. Procedure
3.1. Participants

Four Japanese university students (S1, S2, S3, and S4) participated in the
present study. They were fourth year students who were taking teacher training
courses in order to become EFL teachers. These students were chosen because they
fully understood the purpose of the study and allowed us to use their data for the
study. Their classmates acted as either junior high school or high school students.
The limited number of participants was due to the nature of the present study which
attempted an in-depth analysis of the students’ teaching performances in the

framework of a case study.

3.2 Data collection
3.2.1 Peer feedback

Figure 1 shows the procedure for data collection.

Peer

P Feedback
eer Sheet

X \\ >
Student First Revisi Second . .
Teacher Demonstration evision Demonstration Questionnaire
In-Service Teacher Teacher
Teacher Evaluation Evaluation

Sheet 1 Sheet 2

Figurel. The procedure for data collection.

In the classes entitled “Microteaching 1” and “Microteaching 3,” each of the

four students gave a twenty-minute teaching demonstration as a pre-test. They



taught part of a lesson to their classmates using an English textbook published in
Japan. S1 and S2 designed a lesson for a junior high school classroom, while S3 and
S4 prepared a lesson for a high school classroom.

The student teachers’ first demonstrations were discussed in the class, and
they received peer feedback from their classmates based on a peer feedback sheet.
Appendix A shows the peer feedback sheet with five major feedback categories,
such as (1) lesson plan, (2) teaching techniques, (3) teacher talk, (4) teacher-student
interaction, and (5) classroom atmosphere. For each category several aspects were
specified. For instance, in the category “teacher talk,” the following four aspects
were included: 1) uses supplementary teaching materials, 2) uses the blackboard,
and 3) walks around the class to check how the students are doing. Taking these
teaching aspects in consideration, the classmates wrote peer comments for each of
the five categories.

The student teachers’ first teaching demonstrations were video-recorded. The
students reflected on the videotape of their own microteaching and attempted to
revise their teaching plans according to comments given as peer feedback.
Approximately four weeks later, the students gave the second demonstration as a
post-test where they taught the same lesson they had dealt with in the first

demonstration.

3.2.2 Questionnaire

After giving the second demonstration, the student teachers were asked to
respond to a questionnaire that examined whether or not they found the peer
feedback to be effective. Specifically, the students were asked to rate the
effectiveness of the feedback on a six-point scale, where one means “least effective”
while six means “most effective.” They also wrote comments to indicate how
effective or ineffective the peer feedback was in terms of the different categories

(see Appendix B).
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3.2.3 Teacher evaluation and feedback

Four experienced in-service English teachers (T1, T2, T3 and T4) served as
evaluators. All of them taught at a public school in Japan and had more than five
years experience in teaching EFL.

The teachers watched the student teachers’ first and second videotaped
demonstrations. They rated the demonstrations according to a teacher evaluation
sheet. Appendix C shows the teacher evaluation sheet, which is similar to the peer
feedback sheet. The teachers rated the student teachers’ demonstrations in terms of
the five major categories on a six-point scale, with one point as the lowest score and

six as the highest score.

4. Data analysis
4.1 Teacher evaluation and feedback (RQ 1)

The in-service teachers’ rating scores for the students’ first and second
demonstrations were compared to one another in order to examine any differences
between the two. For each student teacher, the mean of the scores for the five
different categories was calculated and used as the overall score. This overall score
and the scores for the five different evaluation categories were compared for each of

the two teaching demonstrations.

4.2 Students’ response to the questionnaire (RQ 2)
The four student teachers’ responses were analyzed to examine whether they

considered peer feedback to be effective in revising their teaching skills.

4.3 Peer feedback in five categories (RQ 3)
The number of comments written for each category in the peer feedback
sheet was counted. Next, the percentage of the comments in each feedback category

was calculated for the respective student teachers. Finally, an attempt was made to
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investigate whether there was any relationship between the amount of classmates’
peer feedback and the qualitative change in the student teachers’ second teaching

demonstration.

4.4 Types of peer feedback (RQ 4)

The classmates’ peer comments were examined in terms of their content.

4.5 Sample analysis of student teachers’ pre- and post-demonstrations (RQ 5)
The students’ first and second demonstrations were closely compared in
order to trace the changes that were actually made between the two demonstrations

as a result of the peer feedback.

5. Results and discussion
5.1 Teacher evaluation (RQ 1)

Figure 2 shows the change in the overall score given by the in-service
teachers for the four student teachers’ first and second microteaching, respectively.

All of the students demonstrated improvements in the second microteaching.

5.00 -
475
425 =—— - 425
400 1T e 383
gsso- —————————— e 3
S 342 -~ - —
@ 36 = = 7 s1
3eo 4 S2
S3
250 A 2.58 - - 5
2.00 . s
First Second
Demonstrations

Figure 2. Changes in overall score between four student teachers' first and
second demonstrations.
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Figures 3 through 6 illustrate the difference in the scores for the five different

categories between the student teacher’s first and second teaching demonstrations.

These results suggest that peer feedback has a positive effect on EFL student

teachers’ practice teaching in terms of the overall teaching quality and various

aspects of teaching. S1 showed marked improvement in the category “teaching

techniques.” The three other students, however, showed the greatest improvement in

the category “students’ participation.”

6.00 5.50

5.00 5.00 5.00
4.75
4.25
IOO I I
3 4 5

Categories

5.00 4.50

3.50 3.50
1 2

Figure 3. Differences in mean score in five categories between S1's
first and second demonstrations.

Score

6.00 7
5.00 1 4.50 4.504.50
4.25
4.00 4.00 4.00
o 400
S
3 3.00 3.00 3.00
9P 300 A
- I I I
1.00 - T T T T 1
1 2 3 4 5

Categories

Figure 4. Differences in mean score in five categories between S2's
first and second demonstrations.

M First Demonstration

Second Demonstration

M First Demonstration

Second Demonstration
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6.00 -
5.00 -
4.50
4.00
o 400
£ 3.50 3.50 3.50 3.50
O
(%] 3.00 - 3.00 B First Demonstration
2.50 Second Demonstration
2.25
2.00
2.00 1 I
1.00 J T T T T "
1 2 3 4 5
Categories
Figure 5. Differencesin mean scorein five categories between
S3's first and second demonstrations.
6.00 -
5.00 -
450
4,00
4.00 1 375
@ 350 350 350
8 325 M First Demonstration
[%2] 3.00 3.00 3.00
3.00 - Second Demonstration
N I I
1.00 : . . . :
1 2 3 4 5
Categories

Figure 6. Differences in meanscore in five categories between
S4's first and second demonstrations.

5.2. Students’ responses to questionnaire (RQ 2)

Figure 7 summarizes the student teachers’ responses to the questionnaire.
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6.00

Score

5.25
5.00
4.00
3.00
2.00
1.00 T
1

575 5.50 5.50
I I I |
2 3 4 5

Categories

Figure 7. Summary of student teachers’ responses to the questionnaire.

The student teachers gave a mean score of above five for each of the five

different feedback categories. This shows that Japanese student teachers regard

microteaching combined with peer feedback as a helpful technique to develop their

EFL teaching skills. Table 1 shows examples of comments that the student made on

the use of peer feedback.

Table 1

Examples of Comments Made by Student Teachers on the Use of Peer Feedback

in Questionnaire

Categories

Comments

1. Lesson plan

It was a good help to write and revise the lesson plan
for the second demonstration in terms of format and
contents such as “Teacher talk.”

2. Teaching techniques

The feedback comments helped me to improve how to
make and use supplementary teaching materials.

3. Teacher talk

Because the comments pointed out that I had talked too
fast in the first demonstration, | tried to talk slowly in
the second demonstration.

4, Student-teacher
interaction

The comments suggested that the students should have
had pair activities, so | gave them chances to work in
pairs in the second demonstration.

5. Classroom
atmosphere

The comment that | was cheerful in the first
demonstration made me quite confident in teaching.
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5.3 Peer feedback in five categories (RQ 3)

Figures 8 through 11 show the ratios of the peer comments as classified

into five different categories for each student demonstration.

For S1 and S2 the

classmates’ comments were concentrated on the category “teaching techniques,”

while for S3 and S4 the largest percentage of the comments fell in the category

“student’s participation.”

37.50

40.00 A

30.00

Percentage
N
o
o
o

10.00

0.00

Categories

Figure 8. Percentage of peer feedback
in five categories on S1’s first
demonstration.

40.00 A

31.96
30.00

20.00

Percentage

Categories

Figure 10. Percentage of peer feedback
in five categories on S3’s first
demonstration.

Percentage

40.00 1

30.00

10.00

Percentage

N
o
o
S

37.36

Categories

Figure 9. Percentage of peer feedback
in five categories on S2’s first
demonstration.

40.00 1
31.94
30.00

20.00

10.00

Categories

Figure 11. Percentage of peer feedback
in five categories on S4’s first
demonstration.
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Table 2 shows the rankings of the categories when viewed from the
perspective of how much each student teacher improved by the second teaching
demonstration. Table 2 also summarizes the rankings of the categories based on
how many peer comments were given to each student teacher’s first demonstration.
As shown in the table, the category where the most dramatic improvement in
microteaching was observed tends to correspond to the category for which the
student received the largest percentage of peer comments. This suggests that the
more feedback student teachers receive, the more improvement they can make in

their practice teaching.

Table 2

Rank Orders of Degree of Improvement and Amount of Peer Feedback

S1 S3

Categories 112|3|4|5 Categories 1/12|3|4]5

Degree of improvement |2|1|5[3|3 Degree of improvement |5[2 |3

Amount of peer feedback |4|1|3|2|5 Amount of peer feedback |43 |2 |1

S2 S4

Categories 112|3|4|5 Categories 1123|415

=
[N
[N

Degree of improvement |4(2|2[1|5 Degree of improvement

Amount of peer feedback |4 |1 (3|2 |4 Amount of peer feedback |4 [3[2| 1|5

5.4 Types of peer feedback (RQ 4)

It was found that each student received peer comments for different aspects
of microteaching. This might have resulted from the fact that each student taught
different lessons and practiced different techniques. For instance, S1 taught how to
use a sentence construction “look plus an adjective” by using a variety of picture
cards and word cards. Therefore, she received a number of peer comments that

belonged to the “teaching materials” category. Examples of the peer comments
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given to each of the student teachers are shown in Table 3. Although the peer
comments revealed different foci, they tended to be general in content, and some of
them failed to provide specific suggestions that could be useful for revision. This
tendency can be regarded as one of the limitations of peer feedback in microteaching

often employed in a pre-service teacher training course.

Table 3
Examples of Peer Comments
Student teachers Categories Comments
: I could not see what were written on the
S1 Z.Ieaﬁhl_ng word cards because | was sitting in the
echniques back of the classroom.
4.Student-teacher .
S2 interaction You could have asked more questions.
s3 4.Student-teacher | You could have given your students more
interaction feedback.
4.Student-teacher . .
S4 interaction You called on particular students many times.

5.5 Sample analysis of student teachers’ pre- and post demonstrations (RQ 5)

To answer Research Question 5, each student teacher’s pre- and
post-demonstrations were compared. It was found that the peer comments that
students received from other students in the class were reflected in their second
teaching demonstrations in terms of content and performance, and as a result, the
overall scores of their second microteaching rated by in-service teachers increased.
This suggests that peer comments play a significant role in helping student teachers
improve their teaching performance.

The following are actual samples of peer comments on S1’s first teaching

demonstration, and show how S1 revised her teaching based on the peer comments.
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Regarding S1’s first demonstration, the peers made comments on the
following points: (1) the pictures S1 used in the demonstration should have been
larger and simpler; (2) she should have held the word cards higher so that every
student in the class could see them clearly; (3) she should have stood still and kept
the cards steady to show them in class, rather than moving them around; (4) she
should have flipped the word cards from back to front so that she could flip them

faster and more smoothly. Figures 12 and 13 show how S1 used the pictures and

word cards in her first demonstration.

Figure 12. S1’s use of pictures in the first Figure 13. S1’s use of word cards in the first
demonstration. demonstration.

W sad

hot [angry
tired] sick

huogn Luccsy

Figure 14. S1’s use of pictures in the second Figure 15. S1’s use of word cards in the
demonstration. second demonstration.
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After receiving peer feedback, S1 revised her teaching in response to the
comments by: (1) making the pictures larger and simpler, (2) placing the word cards
high on the backboard in order for everyone in class to see them clearly, (3) standing
still and keeping the cards steady, and (4) trying to flip the cards from back to front
in a faster tempo. Figures 14 and 15 illustrate how S1 revised the use of the pictures
and word cards in her second demonstration.

As a result, S1’s second microteaching was considered to be improved in
terms of the use of teaching materials and teaching techniques. Therefore, the overall
score of S1’s second teaching demonstration rated by in-service teachers increased
from 4.25 to 4.75.

6. Conclusion
The present study explored the effects of feedback given to Japanese student
teachers’ teaching demonstrations. The following were the answers to the research
questions set at the beginning of the study:
1) Peer feedback followed by microteaching can give some impact on developing
these Japanese students’ teaching skills in EFL;
2) The student teachers found peer feedback to be helpful to develop their teaching
skills in EFL;
3) The amount of peer feedback correlated with the degree of improvement in the
students’ teaching demonstrations;
4) The peer feedback was helpful; however, some of the peer comments tended to
be general in content and failed to provide specific suggestions for revision; and
5) The student teachers successfully incorporated some of the comments they
received from their peers into their teaching demonstrations, and this led to
marked improvements in their second performances.
This study has several limitations. First, the study was conducted within the

framework of a case study, which attempted an in-depth analysis of data collected.
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However, if a larger number of student teachers and in-service teachers could have
participated in the study, we might have obtained a clearer picture of the
effectiveness of peer feedback. Therefore, larger-scale studies that involve more
participants are called for to confirm the present results. Second, the present study
focused on the effectiveness of peer feedback. Some of the peer comments, however,
were too general for the student teachers to find specific clues to revise their
teaching demonstrations. By comparing peer comments and teacher comments, we
will be able to clarify some differences between these two kinds of feedback, and
thus elucidate several limitations of peer feedback used in microteaching in a

teacher-training course in Japan.
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Appendix A

Peer Feedback Sheet

Date :

Student Teacher : Grade :

Good Points

Points for revision

Your Name :

Please make comments on the student teacher’s demonstration by
referring to the following five categories.

1. Lesson Plan

(1) Includes all necessary teaching components in the lesson plan
(2) Contains well-prepared plan for writing on the blackboard
(3) Prepares adequate teacher talk

(4) Follows an appropriate format

2. Teaching Techniques

(1) Uses supplementary teaching materials effectively

(2) Uses the blackboard

('3) Walks around the class to check how the students are doing

(4) Teaches class with confidence

3. Teacher Talk
(1) Gives clear explanations
(2) Gives explicit directions for activities

(13) Uses as much English as possible

4 . Student-Teacher Interaction
(1) Asks questions in appropriate manners
(2) Gives students appropriate feedback
(3) Uses variety of activities

(4) Calls on as many students as possible

5. Classroom Atmosphere
(1) Pays attention to each student in class
(2) Shows a friendly attitude toward students

(3) Makes a relaxed atmosphere in class

1. Lesson Plan

2. Teaching
Techniques

3. Teacher Talk

4. Student-Teacher
Interaction

5. Classroom
Atmosphere
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Appendix B

Questionnaire

Date :
Name :
N 1 « » 6
Criteria .
Least Effective Most Effective

Please rate and make comments on the effectiveness of the peer feedback given
to your teaching demonstration in terms of the following five categories.

1. Lesson Plan 1 2 3 4 5 6

(1) Includes all necessary teaching components in the lesson plan
(2) Contains well-prepared plan for writing on the blackboard
(13) Prepares adequate teacher talk

(4) Follows an appropriate format

2. Teaching i 1 2 3 4

5 6

(1) Uses supplementary teaching materials effectively

(2) Uses the blackboard

(13) Walks around the class to check how the students are doing
(4) Teaches class with confidence

3. Teacher Talk 1 2 3 4 5 6
(1) Gives clear explanations
(2) Gives explicit directions for activities

(3) Uses as much English as possible

4. Student-Teacher Interaction 1 2 3 4 5 6
(1) Asks questions in appropriate manners

(2) Gives students appropriate feedback

(13) Uses variety of activities

(4) Calls on as many students as possible

5. Classroom Atmosphere 1 2 3 4 5 6
(1) Pays attention to each student in class

(2) Shows a friendly attitude toward students
(3) Makes a relaxed atmosphere in class

Effective

Ineffective

1. Lesson Plan

2. Teaching

Techniques

3. Teacher Talk

4. Student-Teacher
Interaction

5. Classroom
Atmosphere
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Appendix C

Teacher Evaluation Sheet

Student Teacher : Grade :
Your Name :
1 < » 6
Criteria
Poor Excellent

Please rate and make comments on the student teacher’s demonstration by
referring to the following five evaluation categories.

1. LessonPlan 1 2 3 4 5 6

(1) Includes all necessary teaching components in the lesson plan
(2) Contains well-prepared plan for writing on the blackboard
(3) Prepares adequate teacher talk

(4) Follows an appropriate format

2. Teaching Techniques 1 2 3 4 5 6

(1) Uses supplementary teaching materials effectively

(2) Uses the blackboard

(3) Walks around the class to check how the students are doing

(4) Teaches class with confidence

3. Teacher Talk 1 2 3 4 5 6
(1) Gives clear explanations
(2) Gives explicit directions for activities

(3) Uses as much English as possible

4. Student-Teacher Interaction 1 2 3 4 5 6
(1) Asks questions in appropriate manners
(2) Gives students appropriate feedback
(3) Uses variety of activities
(4) Calls on as many students as possible

5. Classroom Atmosphere 1 2 3 4 5 6
(1) Pays attention to each student in class
(2) Shows a friendly attitude toward students

(3) Makes a relaxed atmosphere in class

Good Points

Points for revision

1. Lesson Plan

2. Teaching

Techniques

3. Teacher Talk

4. Student-Teacher

Interaction

5. Classroom
Atmosphere
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1. IZL&HIC

[Sck) (TRAT AL Th AT AL & FREI T SCHA B BRI T
FPE - PR - BB LR OBERTFRER LS & LA LT, H
SEE BT TR TH D, ZORELZEL THEL O MEHE" N
BE LTHERGA~ L XY HEN, DAEOEATOTEHEZRIEND XX
HRERFEN o7 2 LOLARRDL, 4 Z0ORBRE M5 HEBRE T
M7 (SEE - T30 WFFES 1997) , HEREHBEOHIZBWTY, #
@ (1992) , M (1994) , JE(E (2003) 72 EDOWENRHDDHTH D,

BB DO FFE T OFGm M TONIZIT U= ES, R e S0 & sk
OFEblaR7e EEMIEL, TR INTWDREID A X — REHARD
YEFEABRMTIRM T 2 & 5 FERF 2B RIT S B AAKREITIZH % 2% (Burns &
Richards 2009) , M 2> CENTITHONTWZZ LA ZMIT 5 L0 5 @R
RER S ETARETIIRNA D BREBMT, EMICThz> TiThi7eX
BIEHT 2 & THEISEMEFARAELAEOFENHY | LEICE->TE
B E DG 2 DNTRBRTE 572, ZICIEERAT, [E NSRRI R o 12 9EE
TOKERRIN TN EF o THEE TIEH D E VN,

PLEDOBLENG, ZO/ad BRI SURIEEERHIE R 2 Y TYRE, R
TV RGEHMM O SGE N OB ERBERNTHZ LIch D, BRI
MOMBENE, 235E, SLICEZREOTERREERZMEL, TIhbk
FEHHTICRD N TV EFHE O 5GES) (FMFEHR) bS50 HL, Bl
TOMTR~ET D 2hbWVWET 5,
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2. XBROE=R
2.1 RRIIfRE

FPZ I TIEHSORHIE OB AR 5, SURIEHIE E, THREPREER
EL, TFEEFRBERE], THEEARAERE], TEEAREERRE] O
4 BT O TV e, ZOW, ZBRERDRKIE > o ONFEFLHE
WRERE -TDT, —MIC 30 EWHBEICE THEEREERE] O
EERBTZLNRE (SR - B 1985) o

FIE AL D RITIE, EFEROZD OB TH 5 BE IS O MBI W55 72
ST L VI UREOFER D o7, FICPERFRGIEBRRAMEZMFTT D
ZEEABORETH o, —HTENREL EHEERVERA S 5T,
EHETRT 2 RN ZORIEDOBEAT 57, BAREITITS HICHAICHE
& o T hkx RN DHEZR IR DR o T “MFEOET” (T~
OMF A LW BHREVWL D7 (FRl - T30H) #F9ES 1997)

TAUTRHTHIR 17 (1884) I [l B e dr Rl CUig
B8 F) EWHETHM LI, BENSEMNT O RERR L L CHEM S
N5 L bipoiz, Fflky - [30H) BFES (1997) (XSUROEERTE 2RO 4
LTV D,

R 1: XROEHIKS (BRATD

Bllhat BIIR18 (1885)4F 25 1[RI~B1iR22 (1899)4F Z513[H]
G BITE33 (1900)4 2141 ~F17541 (1908)4F ZE22[F]
LA BHI542 (1909)4F #5230 ~WEFn 7 (1932)4F 2557/
ZE « R BAFN 8 (1933)4E #558[E~BEFN18 (1943)4E #578[a

ZOW, TABAH) FRBROMEITH D THERFFE) BEMASNDAHES
TORITHERRE AT, Tiialih & ARRBRIC X 2 2 Bepisik AV A S
NE=DIFEORMTH -7 (B1F 30 (1897) 45 10 [H D) [HEfHH)
EAST HITZEE 2 INTEDY, BHR 33 (1900) 4RI TEMRFFE] 23%AA
SNNBICHEEREZBENBEINEBEREEMEZ L LICLDR T EV D,
MEFe ) 12X TERERE=BAAERE]  (J1E 41 (1908) 4F) 126 &S0
T HBEERDBYID TED biLle, —H%al - BHICHT, REBRFERBEEEN
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ZNOHZEIVIEST-0OHL ZOMTh o7, 0% [ZE - %K) 121X
RO MWBCEMESND L IR 72208, 8 RIS Z O % bk
FIATeZ LT o7,

Wod%, SOMIT—RHETS 2 200 7o 03 2 MO 0 K o Hh TR T i
BRZDZEIThoTm, BIEOBMBIZOWTIE, [HEMERIFE] O
WRICBWTHELEGRAERLNZE VW) ZEETIIHL NI TEW
L5000, VD, EOLX D REEATEILERSTZONFARAREETHD (3
WA - T3CRR) WFSE2 2003, p. 35) .

TR OER BIZRIT 2 AKE OREE RSS2 LEHI S o T
VIR, BRE DR ERFEOMIR AT - TofEF (1992) 12X D&, FOfEIT 2
T&RI%R TH o125 9 LHFISh, TOHTHFERTIX 1,200 4Ll EOARK
EnbolzbD BN TS (FRfE 2003) .

WU H K, RN 10 = MEBITZFITENTHY, ALK
B ETH -T2 LIIBBITHEE Zov, BfE (2003, p. 64) (X, TZDtEs
FRHmIEE <, HIERRHET, BEicied, RH2VWIrrbbsd, H
DN ESGET BT OICZRT 5 &V ) ERBIUT U, SCRIEEERHT—
FOARAT—Z A RN E LTRBNNDETIZR o TV LIk TW 5D,

22 3Lz 0

TRBHEREMZIZLTEO LD REV, THUIKROEIICTELDS
&9, EFEIETHTBH L AMMEFR, BEERO LEED &) 2]
D BRI 4, #5R0m EBCE R ~E T (I I AR 2 RIS B 2 LT
TEFHBED “BHREE OZ T E bieodz (B 1992) , & 5122 OB
NEREZE (REVNER R &) 2T 2ZREICE > TFRE R AL
7Y, SR L VS ORI, ZdERTe ERKRIFIEDT Z & I3AAE
WZEES Apun,

IHICER L2WoiL, Z ORIEATEERNI I T S IRt L TV 72 9558
¥, TR, JEEREdERIE (AR, TEEEEE T L) SEHIISRHGE) R L
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Pz L e T HIEGEE VIO oK) 2 ~LEMlL, 6
B LI FE OMICHEE L L b s M EORB &2 R ET D [
{RdsiE) & L CHBE L 72 L W BRI TIER 5720 (3 1994, [ 1994)

ZOEICHIERIZEDDLIRB 72D Lie AU v MIZL, HBRHIE
ZOHDIZANT LT HEINT D o T LD W b OB o T2 &I,
FNITFEICZHRE - ARTZET ORI DT, AT 572010 ARBIFE,
— R E RS AEE B L W EHOHHI TH o -, oDty Z
N, THHIREEN S ORTEH « RODHTIEF LD THA D &
Bbhnsd (R 1992) ,

3. HERHMZELNE
SR OEFEHEN D I)ISE TlE ol b vbivd, FhiEs X
A 4GkE (1893-1975), LEMfL (1910-1990), FEBFEKAR (1864-1936) 72
EDFEERTHEN G I DBVED Z LR TE S (JHF 1960; SEH - HEFH 1985;
M 1992), ZOW, TEH (1997) 1FBHE 15 (1882) I SUMITAHE LT3 %
BXRAICESDHTE Y — REEHFOH X TOEE LTHEAMLTND
SEAEDCHE ORFERBREZ 5 T oD b ZED—2Th D, 5
A DOBEROILIRIL DIZIE, YREORBRE 1T F LB TEW -,
BN7R I, RAUIIZERBR AR IHEZR WA D, %k
EFFRBEOLENH L LT, SEEIIENGENTT, =H
U T- AN OREE H LTz, KD ICREDERIITHEE
—HOFEDIBLEZABDRONIIRR LD TH -T2, AR
FmEFROUEIHE I, YRFEREL L LTAELE
RIFEFEDEEEZH DD Z L LiroT=, (pp. 54-56)
TiX, ZORBRIZAEHETEST), &0 b YRFOIERZRA RO HNLT
WEHFEN L IXO D b DO Th o0, UT, MZHRAICKE-#E
LROWMBEELBEEL LY LA, :@%m:%if&é”oﬁﬁm%ﬁ
AR L7228 SRR A B E THTRZR 20, RO IGEER % fic
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& (YA 1925) -
F2m G, S H; K, 11 H)
TFAFRER CCHE B L O BIBRORITETER) 2 HH
AR (CCEE) 3 HH
LV TER— IR L 0T Y, BB TIETREKRO X 5 Z2NE TRERR X
Tz (fE 2003) ,
TR
[BESCRERY - TRISCHER)
#E 7 KRE] GB23EED)
MNERGERHZESE) (F30ELY)
AR
1 HE
[ZEHY Dictation]
BB OERETOEETEERY, WAEICRET 2,
[VESC Composition |
X FTE DB U CRRBAE 2% speech & L, TN & %35 CHEE
NRTT7L—XL, E5IT speech LT HHLSOEREZHD
T 90 43 DFFHLRFRHINIC KO TRE D,
2HH
[%t )7 fitBR 3C3E Reading, Translation and Grammar |
*15, 6 fTDIEL & RE T T s LIctk, ARANORBRE Ol
TEU, RHET5, 20%, BRSRELZRN, HBE
MORER RN OB EZ T, Bl LTOEE LR
Ihd,
3HH
roak, #dzis)
* % ¥ 5% Phonetic Transcription ~, F7=13Z DWW
%, Transcription D F#HE, FR3CETIE, HEEEH, FIFFY B —
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~ (B D shadowing [ZFHH 2> ?) 72 EAEHEE s,

ZOW, PlRERBRO [FESCRER ,  TRSCRER) X TR s ok
AHENZRBRT D-DITOND DO THY, —EOREMNIZBWTEL
ORBE ENNMLOBE IR UETMEL LB NER-T05H0) (B
1931, p. 20) %, T LD ThHholz, THARIZEK LI DDLBED D
AR O 1L, Eno B2 85 RGBT X TIZBEDbY, 1o
ik, WEEE, WP REEGALEMBFE LA L L TOEE E Tllbh
LREICREMRIGERNRBR Ch o= Z E¥vbnd, B (1931) 1P
B & RO BRI BT 2 L, FOLL%E:

FEEIZB W TSRO MBI BT, mSHBRERBR L R
WC—HHR LB TH D, FEEOMB G, M — 5072
D INEETH Y HORREEEVVERICRAE STV B S Bra A2 R
DYFEL IR L VBREMEOOTH S,  (p.23, BRSO ER)
EHEL, b
R S S Mt R U b AR 2R 3 D BEEE ) D BRRT % DR D R YE L
N, o TEBEF R R OIGES L v b ST
bolEbhs, (p24, BIRTLDHDESR)
EHBLTWA, MU LICHS (1934) X, BOLOEHREE L LICLLTOX
HNTHE L TV 5!
RS AICBT T LIoWERIE T > a FAENGAR (B&
1F980 8% &2 M s08k T%&2M 5088 Motk &,
PRGERERERENAE, BLTFEREOLOTHY 9, B
1 1, BRSO ER)

UL TSRl U A E AR D FeEE ) T3 a FAVBENEAR] L
PNTH, BRODNDIVCIEERE > L3RRV, 52 (SEH - S+ 1985,
p.25) XEDRESEZ, [4TEF2E, FHRZOEIROFEEL LD
FEVION [ EBAEHVWTLLE I, | EBRRTWER, T
BHEIRE LienWe Z AR H 5,
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2 TR DONE IR & D FREEERY
b S TP LA R 00 BEEEFL SR
EEFR LA D (R 45
(@) 1922) , K> LT\ HeGE
NEIDIHEY FTFThbdZ EITT
Do

HDOKR 1~2 [ZHE 44 4 (1911)
% 25 FO T L ORI
BO—HTh D, 7 Tl s
SCFARR (ENGLISH INTO JAPANESE)
(R 2 NIV BN ol = b =R DR
PG ThHdHZ IR INEIN5,

Z 2 CTHbN D DI L LD
FEGET), SUET, RHRESATH D Z
EBRDND, FEHE, WXDOIEH L
KO ERRE AR LT, ZLiEo
R FEOERIETE R 572
WZ ERbhD

MRISCEER ) B [FBRIZ, HES 7220
LT~ DIHRRRM T & o
FDOFEEL VY, JFICDOPNE SRR
ERMLTEbDERSTWD, B
LTHDHEBEDOWN, AR [ERIC

ATHARIEE L, Bk

L) GRIA~EBSHDER) L
DL FEED Z N RFICE &
WX DZENTEDLDTHS I M,

Ep2 il

1.

2, In thee iodern sv-ten of philosophy o

—, BRITNERLTIEYECL,

PEEN DT XML OEE 31

B 1: % 25 Bl RERHE
e L% G FH
L B 1

oS 1T ) e o B ) Rt
ENGLISH INTO JAPANESE,

Hospitality is o good deal s matter of latitmdo

I suspect. In cities whers the evenings are hot, (e

people have porelics af their doors, whiens they sit,

and this is, of cotirse, 8 provoeation to the int

of vivilities, A good deal whicl in eolder r

aseribed to mean disposition, belongs really fo nwan
Lemperature,

IO IR
an old offender, amd
Unelir e

absurlity =0 weont

is bromght to the bar like

condemned  withont a hearing. shelter
of this presmoption there is no
s nol to be advanc

21 with fmpunity,  There is o

hipothesis, bowever inndequate, that is not held up

as the true one, if it is but contenry to all olservation

anid cxperionse.

B 2: 55 25 | PEABRRIRE
mox R FE

s oL 2
TS MM 72 2 00 3 b3k I B 4 A0
AN AR D K B 2 ATY ST ARS
Dtk b,

BEHOTIN TR L, Sk L, @

G L OMITHREI A5 3 @ IUS RS
1, i’ WL72ah HOFLL M BOIUK R A

Wedkitfe b Lai
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WAL L, 2T ORNEZR
DIERERIZHA L D, REET D
LWV O BRMNCHEE 2R LA,

TS ARRBRIE TR AR
% Reading, Translation and Grammar] ,
bbb, Wil & [Edho
& (The qualification of the teacher of
English) | Zf51FX (L= vt
A TAT4>7) THESHLTY
7o

AT I3 L2 AR R Tl e <
SOk, BEHE, FE R IR
D YGRS & SRR DB RIS
THRHENDHDOT, WBEEZANIL
7=, W I micro teaching & [RIFED 1
DTHoTEHFLTH RV (5(E
2003) ,

[ 4 (ZKIE 13 (1923) FICHEME S
25 41 FOARBRIEO—F T
& %, AR DICTATION 155
Fifk, ExOFDOHN, AARNIFH
LICKWEHRREEHR L Lo bO,

B LB FORRE T REL D,
SOITITHRE ORI NT 7T 7
VD EFERNE L 7R > TV D,

Composition /% Plain English & k ¥°
v 7 E LTENETH LD, HiRdHHK

FEOIE, EFwmOMBEIZE FES

[ HEE

B 3: £ 41 EIARBRAE
TRANSLATION AND
GRAMMAR

B - %

are the best castles to

READING,

Your castles in the air
possess, and keep a quiet mind. In them no laxes,

po Lousemaids, no men-st-ars, no larders bother,

and no slavery of property exists. Their arehitecture
is always |u‘!'fr|'l, flie prosp ef of anil from them is
them the

always delightful, ewd, in fact, withon!

areater part of humanity wonld have no house in
which to shicld their souls against the storms of life.
[t is prudent, therefore, to keep these aerial fortresses
i goord repair, not letting them too long eut of our
mind’s eye, in ease they vanis I allogether info Space,

—R. B. Graham: Casles in the dir,

B 4: 55 41 BIATABRRVE
DU [ AU 5]

DICTATION
Weakenable Wirds, Assizeilation, cle.
1. It might be well for you to muake guite sure,

. 1 wigh vou wouldu't speak =o quickly.

2

3. You could use them on fulure oecasions.
4. Wha' an out of the way place this is!
A

o

The trin ought to have starled by this time.

6. I've nover heand of such o thing,
another time ?

don't they ?

7. Can’t you arrange o comc
up @ lot of time,
§ Similar Soeds
v " (o 4 buary ") s quite differ-
ent from the word  very.

10,  Did you ssy “a lnrgoe hall " or “ a lurge hole 2

11. Some English people pronounce “ Shizuoka,”
ainl otlwers “ Shidzuoka”
12, The contrary of the wonl “ near v’ may be

either * farther ® or “ further.”

135. The word “feea ™ is often confused wi
word ¢ feeds.”

Spelling, ele.
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CHGEHM I B B LN & 7o T B H B b BB R O SR (35
FE) ICH LATOWRWE, BEIZIEMT 2R ONAETH D, READING,
TRANSLATION AND GRAMMAR T, #H—&, &k (Z OFEFRITFEIC

TEDD) L:bfcof:ﬁyt4’0)~’éﬁ%&><“of, IhEEHL, 0%,
RBRE 2D DR x REMICE 2 5 KT, ERIITEERELZITTo WD 0

W& LWRBRNE T - 12,

X 5: % 41 BIARABRE
%] 5 ®» PHONETIC TRANSCRIPTION
TIEZORNy =V HBICE AT PHONETIC TRANSCRIPTION

bT&, POTOBRDEMICEZD Z o ok i
EBRDONTZ, HF (1934) (KR N o
2B HUERBRIZ I 5 H Ak - Bihe '
DEEMEZRD LS IZTBR~TND:

TIRO TR Z B -T2 T O, KRR TEON50/%LTL

FODIE, RITBEORIDRRIZOTEL Vo THIR LT

Y A, (po 12, BACEDER)

VRO 428 (KIE 14 (1925) FEEZW) O PR ENGLISH INTO
JAPANESE 1%, BB 2 Db D LT, X HEMITITWESARA SN T
WHH, RITVEETH D (EW) o TRISCER] 12 AARERZREWREIL
DAEL BlxiE () ik, T&LT&ESTIC) TREA RS T2
OESERBAMOZ TEI I EWVWIKRELIE o) ), BURIARBLEND
RO THRGREFE) TRHTE D LITFEVEHWETH 2,

AR D DICTATION (X 15 BBk A, BB 2 D« DF~L
WIHMTNZ 72 2TV D, FRIBESUTITBERRE AN S AT AMITHEAAE N
THEY, MENEBRICE IV EFEEFOEBELZAL A b — /L TER
FHUTIEZIZIETZ E D DT 2 ERn D, Palmer O B3N a0 5212 ik
ENTWAHRIETH D, kD COMPOSITION (I Palmer |2 & % #Hifikin & %
KT DR TH D, #0 Oral Method 1TH & LY, BfHEICET 2HED
HES 2T E, BURENIITERVAR L 2> TS, READING,

world called this ook

knowle lrl Ol e .Jl

conditions shaped its conter
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TRANSLAYION AND GRAMMAR
LB —H, ZE8 & b Joseph Conrad
NHO—HTHD (K 6) , JRE
RERSEDOFHAE Lo &,
R FirTe X HIZHA TE T
TERERE 2 D OIS BRI E 2
DL o7 Z LT
BAZEE 720,

B, ZOFIITRBROKREZIC
IFEEEDHAGAE N, BdZE,
YFES, SURA~OHMER &S 51T
ENTWBZ Enbnsd (K 7,
RARE D ZE B SN TILSE, 2003
ZH)

DL, BT CSURERBR O
ENBEBOTEREN, ZoR
B bivbius k< 55 B2 54t
D EToOHRFEN MDA B
(pen-and-pencil tests) & ILFE-72
SHREDOHLDThHoTZ L &0
LTEETW,

B 6: 55 42 EIATABRRE

READING, TRANSLATION AND
GRAMMAR

B - B

[ don’t mean military courage, or civil courage, or
any special kind of courage. T mean just that inborn
ability to look temptations straight in the face,——a
readiness unintelloctual enough, goodness knows, but

without & pose,——a power of resistance, don’t you

7. F 2 BARRREE (BdRk)

I

I Direct Method YL, 2l I 5i§:.jfi{?)'il_r§
N

2. Wesbster Ot ) Infernational Phonetic
Association DZ 1% DER RO,

8. [EXOBIBEL I~ A,

XHIENAL DT L, KEBICHET D IRHIADOHE AR D, T A FEERITHE
MATEH2L3bELY, »OoTnbZRINTERITIBZ D 2I0E DNk
WO RETEDR THEFOIN] BB TH 722 ENE A D, STRITK
LTHBEROMADO L HHRL, BHE &R LG5 L T
TRV EDHH GO TTH 7285 TEH DN, T TRADTER
B, ZEEENOIIENTE TSROV LTEEF AL, IR
PERE RO b DI, XFEH, BFams LTORGEOHRLR LT, X



HABHIOKF 20 <o T 2 D OB 35

b EFELE LTOEFEL VI BAITENH Y, KRV DH L THEFEDOHMD
KR (the intellectual horizons) | & “S.H 5 D AM” THoT=EE 2D,
F SIZHRO DN ONPBROIGEBRNZAKT Db OO~ Z ZIiZdh D
BN RAS Y/ A

4. NEEBREODFEY

RITERTO R EBEEZ MR E LI b DT, Tha 0 FE EFIITOHMIC
OO DI LIETERY, LNLARRLZO—FHT, ZOMERRNEID
EHObHFFEHREZER L, 10 DIF & A ENRBERKR TO formal learning
ERIEbDOTIERSMFETHSTLEWVWIFEEEZSEZDLEE, ZRENLED
FO L CEOREBMRIGENZmD, & (P L TToonTkE
BRHTHD, BKBEOETE, MLEAEREIC [SUREREOFV] 267
L, BFEHANIRD OGN DHEFEN L) AROBBEEHR~ORS & Lz,

YO EDBEELZRNOTHXREHKREL, MEV b [FHie) L)
TAETOFEOTELE LicZ ERbod, XG5 I1E2 DX Z &2,
AA L VY9 EFL BLMLICH b L7z LEA~OITE Th 5 2 L IITEimiE e n
%99, Ll, BIERY —F 4 7 L VB0 b 7 b E R
Z SIS T D720Dy, T 7T T RMLL I R A B TR, e
LWV FIERERTH B,

B b HEFELEZPLLE LT bORE L, Wb D SRR S OIGE &
NWHRBHTHD, & IAHNTRFEFEN B 55 OLFES) &8k 2 72 7B IR 72
K ThHY, ROFGEAThoTo, SEEMRBHFHR (1925) 2EDEEEDL
WIZL D &, 3 a FVENGEAR, HHHEA, The Sketch Book X Treasure Island
Bl BFEAL LT, £IM25 Gissing, Stevenson, Eliot, Dickens, Hardy,
Conrad, Lamb 72 & OHMIRL L TH 7= (EF ) , HHL TE EE
DOFEEL WA, PR (1925) [CHLHRMO 1 flermd LM LTS
EZARONDL D!

D

I have often had occasion to remark the fortitude with which women
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VIR DX Z O K ) RERR L XL O R, BEE (R

sustain the most overwhelming reverses of fortune. Those disasters
which break down the spirit of a man, ad prostrate him in the dust,
seem to call forth all the energies of the softer sex, and give such
intrepidity and elevation to their character, that at times it approaches
to sublimity. Nothing can be more touching than to behold a soft and
tender female, who had been all weakness and dependence, and alive
to every trivial roughness, while treading the prosperous paths of life,
suddenly rising in mental force to be the comfort and support of her
husband under misfortune, and abiding with unshrinking firmness the
bitterest blast of adversity.

(W. Irving, The Sketch Book: The Wife)
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Targeted Correction for Written Assignments:
A Win-Win Approach

Marybeth Kamibeppu and Jeffrey C. Fryckman

Overview

Almost all language teachers, collect, comment on, correct, grade and return written
work of some form. Some students analyze and learn from the corrections. Other
students file away or even throw away work without ever looking at it. Still others
may look at the teacher’s comments, become confused by all the markings, and give
up. How do teachers feel when in some cases they spend more time on the
assignment than the student did? How do students feel when there is so much red
ink on the page that they cannot discern between the good parts and which parts
need improvement? This paper seeks to outline a win-win approach for correcting
written assignments to make both the teacher’s time and the students’ time more

effective, useful and focused.

Students and teachers alike embrace the need for correction to improve
accuracy. However, both groups also tend to shy away from correction because it
can be perceived as overwhelming and time-consuming for minimal impact.
Teachers struggle with questions such as: How much should be corrected? How
native-like should writing be? Should every error be marked even when it is clearly
beyond the student’s current language skills to understand? How much time should
be devoted to global or discrete-point corrections? What about organization and

content? All of these issues are important; however, this paper will focus on an
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approach, with variations, for discrete-point corrections in written assignments.

The basic approach begins before an assignment is given. The teacher can
consider what points the students need to concentrate on, or what points or skills the
students need to successfully complete an assignment. For example, if students are
going to describe a room where they live, then focusing on the simple present tense
and/or prepositions, as in, “there is a wooden bookcase under the window” could be
a useful to target. In addition, the same assignment could be used for a higher-level
class, or even a higher-level student in the same class, targeting adjective order and
usage. So this approach allows for individualization and differentiation within a
class without additional workloads being placed on the students or teacher. Next,
including these items on a checklist, grading rubric or a peer-evaluation form could
be useful. The checklist could also be developed or added to after the assignment is
submitted to the teacher based on what the teacher finds when reviewing the work.
Thus, before the student even undertakes the assignment, the teacher has already
started to target review and practice items, and some criteria for grading when

appropriate.

Another part of the teacher preparation for using this approach is to
recognize that you do not need to mark or correct every error or mistake. Marking
three to five items per page for written work tends to be most appropriate. By
making fewer corrections, teachers can increase effectiveness by allowing the
students to focus on the areas where they need the most work. It also reduces
correction time so that feedback and additional assignments can be more
individualized. The writing assignment, thus, becomes more of a teaching/learning
tool and assigns more responsibility to the learner for correcting and learning. The
reduction of red ink may also reduce the students’ affective filter and make the

revisions and corrections more approachable for them. In this way, the students
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become more a part of the process and not just a receiver of information via
corrections. This approach and the rationale should be discussed with the students to
help them feel secure with fewer corrections and more responsibility. Then the

teacher is ready to assign some work.

Next the students receive the assignment and do the work. There may be a
checklist, grading sheet or assignment paper for the students to refer to as they
complete the task. If appropriate, there may be some time for peers to proofread the
work for basic punctuation or basic grammatical and spelling errors. Any peer
review or help should also be targeted so as not to overwhelm either reviewer or
student. Then the work is submitted to the teacher. The teacher then selects a target
number of and/or type of corrections to make. Keeping in mind that limited
markings per page is best, the teacher determines what is reasonable and most useful
for the student to focus on. This depends on the level of the student, the curriculum
objectives, the expertise of the teacher, and where the greatest gap in practice or
knowledge of the student lies. This style of correcting lends itself to helping
individual students in different ways and with different items. A simple system can
also be established for specific markings like circling a word for spelling or
underlining a verb for tense problems. An easy to understand, and easy to mark for,
system seems to work best. Below, this paper illustrates one system that employs
this approach, which can be modified depending on the teacher and the teaching

context.

After the student’s work is returned, the teacher can follow up on how the
corrections are interpreted, understood, and acted upon by using this information to
select further corrections, design reinforcement lessons to correct common problems,
and continue to monitor improvements and further concerns. There are many ways

to organize corrections and to track trends and improvement. One way to do so is by
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keeping a portfolio of written work and putting the corrections directly on the
assignment within the text or at the bottom. Other options include keeping a
grammar journal with the original sentence written with the original mistake
underlined, and then the corrected sentence next to or under it. A space or a box can
be included for the teacher to initial the correction. For more advanced classes,
students can be asked to identify the types of mistakes they have made in the same
journal or on the original paper. Other record-keeping devices could be within a
student attendance card or sheet, or kept on index cards for study and review. Each
teacher can develop and tailor an appropriate and user-friendly system based on their

teaching context for this approach.

In practice, how does this approach of teacher-guided, targeted corrections,
and more learner-autonomy and responsibility for the students play out in the
classroom? Below is one example from an oral communication class with first-year
students. Remember that while the approach is the same, teachers can create tailored
systems that fit the students they have and the unique contexts they are in.

Sometimes the modifications are even on a class-by-class basis.

An Example of the Approach in Action

This section describes a simple yet effective method for dealing with
correction of written assignments in a lower-level oral communication class. It
focuses on correction of only particular—targeted—items for better efficiency and
efficacy, which reduces teacher workload while increasing learner responsibility.
The system also provides data for tracking student progress as well as data for
determining selection of review work or lesson materials for individuals or whole

classes.
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Definitions

Definition of Written Assignments

For this particular system, written assignments are defined as any outside of
class homework that is submitted to teachers by students for correction and
evaluation. These could be anything from paragraphs, essays and papers, to
fill-in-the-blank worksheets with sentence level work. The system described is

applicable to and effective for all, and generally at any level.
Definition of Targeted

In the system described below and for this overall approach, “targeted
correction” refers to the process of selecting only certain items in a student’s or
class” written assignments to mark, and makes use of the difference between
mistakes and errors.
Definition of Mistakes vs. Errors

A mistake is a random performance oversight for which the student
possesses correct knowledge concerning the rule or standard usage to self-correct.
On the other hand, an error is a performance deviation from standard usage or a rule
of which the student is not aware.

Procedures

Pre-teaching
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Prior to any assignments being given, students should be taught all the
components of the correction system. These are: the difference between mistakes
and errors; a system of marking corrections; a notation method students must use for
resubmitting assignments with their attempts at correction; a teacher feedback
system; a logging/tracking/evaluation system; and a possible proofreading
component. In addition, it is important to emphasize, that when targeting is used,

other mistakes/errors will be ignored.

Explanation of Mistakes vs. Errors

First, students must be made aware of the difference between a mistake and
an error. Though usually new to them, this difference is generally not hard for them
to grasp, especially when done by example on the board. A sentence with two or
three of each type, mistakes and errors, is used. The total number of mistakes and
errors is announced. Groups are asked to discuss and identify what needs to be

corrected.

Example sentence, problem areas are shaded for a total of seven items:

Hers' old? sister have® 1* dog and 11 cat® now. But® she has not any hushand’.

Students will generally be able to identify the problems in 1, 3, and 5,
marking them as mistakes. Most (at the level of the class this was used in) will not
be able to rectify 2, 4, 6 and 7, thus identifying them as errors in this class’
knowledge base. This in turn gives the teacher, and even more importantly the
students, an awareness of what they should work on and how their time should be

spent.
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Key:
1) hers = her 4)1-> one 7) has not any husband* = isn’t married
2) old = older 5) cat = cats (or) = doesn’t have a husbhand

3) have = has 6) now. But = now, but

(*Note: Though British English still uses “have/has not...” it is becoming rather

archaic and would generally not be used in this case.)

In addition, it must be explained and stressed at this time that mistakes are
the work of the student to focus on and to correct, and that errors are the work of the
instructor to correct and to explain. Also, the types of mistakes/errors can be
discussed as part of the correction process, if student level allows for this (in the
case of non-L1 speaking teachers), and if this kind of discussion does not detract
from the goal of efficiency. For example, the teacher can explain that (3) is a simple

agreement problem, (4) violates a formal rule, and (7) is a matter of usage.

Marking System

A very simple system using circles, underlining, parentheses, and lining
through, is used to indicate items that need to be corrected. (Individual teachers can
modify, expand or reduce this according to the general principles of the approach
outlined in the introduction.) The teacher selects items to highlight using a variety of
options depending on the desired purpose and outcome. A partial list is provided

here:

- targeting the most serious errors
- targeting errors linked to a particular or the current lesson/topic

- targeting an individual student’s weak points/areas
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- targeting a whole class’ weak points/areas

- targeting common errors of a particular linguistic group

- targeting lexical issues, such as usage, collocation, spelling, word form
- targeting individual grammar issues, such as tense, agreement, etc.

- targeting curriculum objectives

- targeting items/areas that will soon be tested

- targeting register

Marking System Key:

- circles > O = something is missing/needed (number and position can be used to
give hints: 00 /o/ ©)
- underlining = the item is incorrect/not needed

- (parentheses) = the item is not incorrect, but there is a better option
- lining-through = incomprehensible, try again

The above can be overlapped when necessary: (O example®)

Example marked assignment with all issues addressed to provide sufficient
examples for the reader to understand the system, i.e. no targeting used (markings

usually in red pen).

Assignment: Interview three people about something they got angry about
recently and report their stories in the spaces below. (Names changed for

anonymity.)

1) Name: Taro

He was angly (about) his friends. One day the (circle) he belongO to had practice.
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He participated O ity but his same class (circle) memberO didn’t come. So he

(became lonely).

2) Name: Keiko
She was angly (about) her sister. She (kept) O ice cream in (a) (refrigerator). But
when she came (back) after (job) (there was no ice cream in a (refrigerator)). (After

that), she asked her sister OO. She sayed ¢ “I have eaten it.”” So she is angry.

3) Name: Hanako
She was angly (about) her friends. Her friends came O her (room), and they
scattered-there. So she was angly.

Notation Method for Resubmitting Marked Assignments

Students then number the marked items and make a list (see example below),
indicating whether the marked item is a mistake, and then correct it, or whether it is
an error, requiring teacher assistance. In some cases, students will also correct errors
themselves by consulting a dictionary, classmate or other source. By doing any of
these, learner responsibility is enhanced and teachers’ workloads are reduced.
(Again, all needed corrections have been indicated to provide the reader with a

sufficient number of examples.)
Student Numbered and Self-corrected Example:
1) Name: Taro

He was angly* (about)? his friends. One day the (circle)® he belongO* to had practice.

He participated O° ito® but his same class (circle)®* member’0® didn’t come. So® he

(became lonely)™.
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# M/E correction how corrected

1) M: angly = angry spelling mistake, | knew that
2) E: about =at asked a classmate

3) E: circle =>club checked J/E dictionary
4) M: belong = belongs just mistake

5) E: needs ‘in’ after participated  checked online dictionary
6) M: needs comma just | forgot

7) E: Ihave no idea.

8) E: Ihave no idea.

9) M: So = So, just mistake

10) M: lonely = alone just mistake

Teacher’s Review of Student’s Corrections

The teacher then reviews the student’s corrections of mistakes, checking to
see if they are accurate or not, and also supplies corrections for any errors the
student has made. In addition, explanations for errors can be provided at this point
(on the assignment) or dealt with as class lessons or in individual feedback sessions.
For a quick and easy way to track, tabulate, and indicate the student’s success or
failure at making corrections, a simple mark can be made for each one, in this case
maru (a circle) and batsu (an X) are used. (Teacher’s comments in non-italic.)

# MJ/E correction how corrected

O 1) M: angly =angry spelling error

O 2) E: about >at asked a classmate

O 3) E: circle 2club checked J/E dictionary

O 4) M: belong = belongs just mistake

O 5) E: needs ‘in’ after participated checked online dictionary
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O 6) M: needs comma just | forgot

X 7) E: Ihavenoidea. = ‘member’ needs ‘s’ to agree with “friends’

X 8) E: Ihavenoidea. = but the other freshmen members

X 9) M: So =So, > ...come, so he...just mistake

X 10) M: lonely = alone just mistake - felt a little uncomfortable

Note that the student has accurately self-corrected six out of ten problems,
three of them being errors, i.e. something she did not know previously, but
investigated and discovered for herself. This is not an unusual ratio for
self-correction, showing that proofreading is indicated, and should also be a
component included in use of this approach. Also, one problem (10) was identified
by the student as a mistake, but was actually an error. This is an example of how the
system allows teachers to not only identify what a student’s mistakes and errors are,

but also what false assumptions in the student’s knowledge base are.

Targeting

In the above examples, all items requiring correction were indicated to
demonstrate the marking system. However, rather than marking all of these
problematic areas in an assignment, as above, what this focused approached allows
for and promotes is the targeting of only selected items for particular reasons, such

as (repeated from above section on marking for convenience):

- targeting the most serious errors

- targeting errors linked to a particular or the current lesson/topic
- targeting an individual student’s weak points/areas

- targeting a whole class’ weak points/areas

- targeting common errors of a particular linguistic group
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- targeting lexical issues, such as usage, collocation, spelling, word form
- targeting individual grammar issues, such as tense, agreement, etc.

- targeting curriculum objectives

- targeting items/areas that will soon be tested

- targeting register

In these ways, teachers can tailor the corrections to their own needs or the
needs of particular students, classes, or even the curriculum. Below are some

examples of targeting.

Example 1 of Targeted Items, Usage:

1) Name: Taro

He was angly (about) his friends. One day the (circle) he belong to had practice. He
participated it but his same class (circle) member didn’t come. So he (became
lonely).

In this example, only incorrect use of lexical items is indicated, and other
mistakes or errors are ignored. (Reminder: It is important to emphasize, when
targeting, that other mistakes/errors will be ignored so that students do not assume
that all other areas are correct.) Thus, only three items are identified, allowing the
student to focus on only them, while at the same time, reducing the teacher’s

workload.

Example 2 of Targeted Items, Articles:

2) Name: Keiko

She was angly about her sister. She kept ice cream in a refrigerator. But when she
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came back after job there was no ice cream in a refrigerator. After that, she asked

her sister. She sayed “I have eaten it.”” So she is angry.

In this case, only the marking of incorrect article use is undertaken. Thus, the
student will only have to spend time investigating why her use of ‘a’ is incorrect,
and the teacher can focus on explanations concerning this, if the student reports it as
an error. In addition, a worksheet or reference material on article use could be given
to this student for further individual study, or if others in the class have the same

trouble, a lesson on it can be conducted for all.

Example 3 of Targeted Items, Reported Speech:

2) Name: Keiko
She was angly about her sister. She kept ice cream in a refrigerator. But when she
came back after job there was no ice cream in a refrigerator. After that, she asked

her sister. She sayed ““I have eaten it.” So she is angry.

This time, besides the obvious spelling mistake and omission of the comma,
which will probably be self-corrected by the student, reported speech is the targeted
item here. As this is a common problem with ESL/EFL students, the rational behind
a targeted approach says that it is worthwhile to focus only on this item, and give

concrete and thorough feedback on it.

Explaining Correction of Errors

Correction of errors can either be explained directly on the assignment, or in

individual or whole-class sessions, depending on how individual or common the

errors are. In addition, the teacher can gather support materials for review or create
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whole lessons for large or small groups based on the data garnered from the
corrections, using such to explain and reinforce corrections. The teacher has time
available to do this because assignments are not marked for every insignificant
mistake, and the responsibility for mistakes is shifted to the learner. Thus, the
teacher has more time to prepare for focusing on error correction. Plus, students
and/or whole classes benefit from this more individualized and tailored approach,
making the system more efficient and effective. Everyone is working on
personalized items because only a few important targeted corrections have been

made.

Logging and Tracking Systems

Another benefit of this system is use of logging and tracking systems for
mistakes and errors, which the students can use for study and the teacher for
planning and evaluation. Various forms can be used, from simple recording of ratios
of mistakes versus errors (M:E, in the example above 6:4) directly on written
assignments, or with separate graphs or lists to show performance/progress, to a
complete list of all mistakes and errors logged in a journal or on flash cards for study,
or for use as a portfolio. Also, what is chosen for recording in such systems can be
determined by the instructor or the students themselves, allowing for flexibility for

the teacher or enhanced learner responsibility for students.

Proofreading

Proofreading, albeit after the fact and with teacher assistance, is more or less
an enforced part of the overall system. By shifting the responsibility for correcting
mistakes to the students and having them identify errors, they are in essence,

proofreading their work after the fact. However, if desired, a proofreading
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component can be added to the system beforehand by having students do so in class
before handing in assignments, or by instituting a system of negative or positive
motivation. For example, points can be deducted for the number of mistakes that

aren’t caught before submission.

Rewriting

As an additional step in the overall system, teachers can require rewriting of
the assignments to reinforce use of the correct targeted forms. However, this is only
recommended when all mistakes and errors are addressed so that students do not

practice incorrect items.

Conclusion

After examining the approach illustrated in this paper, and the example
correction system depicted above, there is much to consider in regard to this type of
correction system. One might ask what is good about this approach for teachers? Or,
is it good for the students? And, what does it accomplish? The answer to those
questions lies in the title of this paper. It is a ‘win-win’ for all because it
accomplishes the objective of providing effective and efficient correction for written

assignments.

What specifically are these win-win components? One is the win-win
concerning enhanced learner responsibility, which goes hand-in-hand with more
individualized attention on every submitted assignment, which in turn leads to the
creation of personalized grammar reference materials to review and study. By
shifting more responsibility to the learners, they are forced to remedy their own

mistakes and to ‘notice’ their errors. In addition, by having students understand the
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difference between mistakes and errors, increased proofreading is enforced and
proofreading skills are enhanced, empowering students and freeing up teachers to
put more time and effort into true problem areas instead of a redundant review of
simple mistakes—again, win-win. Another win-win is the flexibility the approach
allows in regards to individualization of feedback and teaching at the student and
class level. Teachers can choose which corrections are good for each student or each
class, and students benefit from this tailored attention—win-win. The approach also
provides predictability and a sound routine for how writing problems will be
addressed, corrected, studied and reviewed, leading students to become more
invested in assignments, since they know they will be working with them again, and
allowing teachers to be more productive—win-win. And too, students will no longer
dread getting back a paper full of red ink with incomprehensible and demoralizing,
and thus useless, corrections. This should enhance motivation because students will
take care of mistakes themselves, and in the process begin to eliminate them, and
confounding errors will be dealt with in digestible chunks. As well, teachers will not
have to spend time fruitlessly marking assignments, but will instead see their
targeted and focused efforts making a real difference—perhaps the most important

win-win.

Thus, the organization and rationalization of time and effort, of teaching and
learning, and enhancement of shared responsibility supplied in this approach opens
up an efficient and personalized two-way street of learning between teacher and
student, which allows students to see how their own imperfect writing can be a

powerful learning tool. How well they use it is up to them.
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Collaborative Learning as the Foundation for Using
Blogs with Second Language Classes

Peter Longcope

1. Introduction

In 1991, Garrett divided pedagogical software into 5 categories—tutorials,
drills, games, simulations, and problem solving. In revisiting this typology, Garrett
(2009) states it “is irrelevant today” (p. 722), dividing current CALL into 3
categories, tutorial, engagement with authentic materials, and communication. In
determining what technology is appropriate for use with classes, Chew, Jones, &
Turner (2008) point out that it is important for educators to ensure that the
technology they choose meshes with the educational philosophy of the class. Much
recent work on web 2.0 technology, especially blogs, has emphasized a connection
between this technology and collaborative learning. This paper will explore this
connection in language classrooms by providing first a brief look at collaborative
learning and then discussing the use of collaborative learning within the language
classroom and within blogs generally. The paper will then end with a look at how

blogs can promote collaborative learning among language learners.

2. Collaborative Learning

The fundamental premise upon which collaborative learning is founded is
that learning takes place in a social environment and that when students are working
together or with an “expert” learning can be facilitated. As Smith and MacGregor
(1992) explain, the notion of learning within a collaborative learning perspective is

seen as “an active, constructive process: to learn new information, ideas, or skills,
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our students have to work actively with [this information, these ideas, or these skills]
in purposeful ways” (p. 11). In other words, students learn not simply by studying
and memorizing but through actively using that which is meant to be learned,
constructing new ideas and placing new information within the information that they
already have. A key component of this construction of new knowledge is that
learners work in a social setting, constructing this knowledge with the aid of others.
Of this social construction, Smith and MacGregor state, “In collaborative learning,
there is the intellectual synergy of many minds coming to bear on a problem, and the
social stimulation of mutual engagement in a common endeavor. This mutual
exploration, meaning-making, and feedback often leads to better understanding on
the part of students, and to the creation of new understandings as well” (p. 12).

Another key concept often discussed within the framework of collaborative
learning is that of Viygotsky’s zone of proximal development (ZPD). The ZPD is that
place where a learner, while not able to complete a given task on his/her own, is able
to complete it with the assistance of another. Through social interaction and
collaboration, that is, learners can surpass their own individual abilities to complete
tasks that they otherwise would not be able to complete, and in the process, begin to
acquire the knowledge of how to complete those tasks on their own. About the ZPD,
Lantolf (2000) states, “it seems clear that people working jointly are able to
co-construct contexts in which expertise emerges as a feature of the group.... The
ZPD, then, is more appropriately conceived as the collaborative construction of
opportunities ... for individuals to develop their mental abilities” (p. 17). Thus, as
learners are collaborating with one another the expertise that learners draw on to aid
in their development comes not necessarily from any one individual within the dyad
or group, but from the group itself.

A final concept that should be mentioned is the concept of scaffolding.
Within the perspective of collaborative learning, scaffolding is that which leads the

learner to develop new skills or to construct new knowledge. Ge, Yamashiro, and



Collaborative Learning as the Foundation for Using Blogs with Second Language Classes 65

Lee (2000) say that this is made possible because scaffolding works to make the task
less complex and to model expert performance for the learner. In this way, as
learners collaborate, the group is able to demonstrate for each individual leaner how
to accomplish the task while at the same time making the task less complex by
allowing contributions from multiple sources. Rather than having one individual
being overwhelmed by the task, each individual leaner is able to use his/her current
knowledge to further the group’s efforts while observing how and what other
members contribute. Each individual learner can then take those observations and
apply them to what he/she already knows in order to construct new knowledge of the

task or subject matter.

3. Collaborative Learning and Second Language Learning

In recent years, researchers and teachers have started making use of
collaborative learning in the language classroom. While Krashen’s (1985, 1988)
proposed Input Hypothesis has influenced language teaching®, Swain (1985, 1995)
pointed out that comprehensible input is not sufficient for language learning, that
opportunities to produce the language are at the very least facilitative of acquisition.
Moreover, van Lier (2000) states, “In Gibson’s ecological psychology, as in the
work of Wgotsky, Bakhtin, and their respective followers, the unit of analysis is not
the perceived object or linguistic input, but the active learner, or the activity itself”
(p. 253; italics in original). Both of these issues with regards to input and output are
important with respect to collaborative learning in the language classroom.

First, van Lier’s (2000) comment about input gets back to the issue of
collaborative learning in that learning, specifically here language learning, takes
place not simply by receiving input related to new linguistic forms, but rather by

doing so within a given activity. Furthermore, that activity not the form is what is

! The Input Hypothesis states that access to input that is slightly beyond a learner’s current
language level is both necessary and sufficient for second language development.



66

most important. The activity the learner is engaged in is what allows for interaction
with new linguistic forms and is what gives those new linguistic forms meaning.
That is, through collaboration with others, the learner is able to gain exposure to
new linguistic forms, forms which are slightly beyond the current level of the learner,
and at the same time, through this same collaboration with others, the learner is able
to gain an understanding of these forms.

Swain (1985, 1995) focuses not on the activity but rather on the language
that the learner produces, stating that learning is facilitated not only by giving
learners an opportunity to produce language, but by producing it in situations where
their attention is drawn to the forms they are attempting to produce. In recent
research, Swain (2000; Swain & Lapkin, 2001) investigated this facilitation by
looking at collaborative dialogues, that is, output that learners produce as they
collaborate to produce or re-produce a written or oral text. What Swain has found is
that in these collaborative dialogues, learners often focus their discussions on the
language they are trying to produce and in doing so negotiate about what are or are
not appropriate language forms. Swain and Lapkin state, “the activity of writing
collaboratively led students to discuss their own language use as they encountered
problems. They brought to conscious attention gaps in their own knowledge and
worked out possible solutions through hypothesis formation and testing, relying on
their joint linguistic resources” (p. 110). What can be seen in this comment, then, is
exactly what was said regarding collaborative learning: the dyad or group creates an
expertise that the individual learner working alone would not have, and so the
individual learners can each draw on the group-created expertise in developing their
knowledge of the language.

Finally, Donato (1994, 2000) explores the use of scaffolding in second
language classrooms. In doing this, Donato (2000) describes a study done by
Takahashi in 1998, which investigated classroom interactions within an elementary

school Japanese as a foreign language class. As Donato shows, within the study are
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clear examples of conversations that the students had with one another and with the
teacher in which the students and the teacher engaged in scaffolding work in order to
aid the other students, and that through this scaffolding work, students were able to
develop from producing one-word utterances to producing much longer utterances.
Through this scaffolding work, learners were able to mitigate the complexity of the
tasks for their peers and were able to provide well-formed examples of the target

language, thus aiding in their peers’ language development.

4. Collaborative Learning and Blogs

Since almost the beginning of blogging, researchers and educators have
argued that blogs can be used beneficially in education (Bartlett-Bragg, 2003; Ferdig
& Trammell, 2004; Kadjer & Bull, 2003, 2004; Oravec, 2002; Rovai, 2001; Tan, Ow,
& Ho, 2005). One reason that has often been cited is the connection between blogs
and collaborative learning. Ferdig & Trammell argued that blogs foster collaborative
learning because they promote knowledge construction in two ways. First, in
creating blog posts, students are encouraged to publish their thoughts on a particular
topic. In publishing their thoughts in this way, students are pushed to formulate their
ideas about that topic into coherent thought. Once they have published their thoughts
about the topic, then other students can read them and use them as aids in
developing their own thoughts about that topic. Moreover, as Tan, Ow, & Ho state,
“The ability to comment on these ideas enables individuals to participate in social
construction of knowledge and meaning making. Scaffolding of the meaning making
process carried out through commenting can further enhance learning” (p. 3). Due to
the comment feature of blogs, the teacher or other students can give feedback to the
original poster in the form of comments. The comments together with the original
blog post allow for the social construction of the students’ knowledge regarding the
topic under discussion.

Another way that blogs can contribute to the collaboration of students is to
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open the discussion to students who may not otherwise be involved. As Miceli,
Murray, & Kennedy (2010) point out, blogs allow students who might feel
uncomfortable speaking out in class to join in the discussion. Collaborative learning
is usually thought of as carried out in dyads or small groups (Smith & MacGregor,
1992), but this is at least partially due to the spatial and temporal constraints of the
classroom. Blogs, however, create virtual classroom space that is constrained by
neither time nor space, thus allowing all students willing to contribute to the
construction of knowledge the opportunity to do so. As such, new voices can be
heard from and often are (Ward, 2004).

While most of the work cited above regarding the use of blogs in education
has come from content classes, there has been an equally strong call for making use
of blogs in the language classroom (Ducate & Lomicka, 2005, 2008; Godwin-Jones,
2003; Jones & Nuhfer-Halten, 2006; Murray & Hourigan, 2008; Pinkman, 2005;
Rezaee & Oladi, 2008; Warschauer, 2010). As Ducate & Lomicka (2008) argue,
“Students interact as readers and writers as they co-construct their own learning,
thus social interaction becomes necessary to second language learning” (p. 11).
Miceli, et al. (2010) point out that blogging allows for students to use the language
in authentic communication with other students. Both Ducate & Lomicka’s (2008)
and Miceli, et al.’s statements about using the language in meaningful activity tie
back to van Lier’s comments, discussed above, regarding the importance of
participating in collaborative activity in gaining access to and learning new
linguistic forms. In engaging in the activities of authentic reading and writing in the
target language, learners are presenting themselves and other students the
opportunities to encounter new linguistic forms and, consequently, the opportunities
to expand or restructure their knowledge of the target language.

There are other ways that blogs can contribute to language development
within a collaborative learning framework. One way is that blogs have the potential

to support the types of collaborative dialogue talked about in Swain (2000) and
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Swain & Lapkin (2001) and discussed above. There is certainly the potential for
students to negotiate about the appropriateness of certain linguistic forms within the
comment section. Whether or not students actually do this, though, is an empirical
question and more research needs to be done in order to completely address this
question. A second way that blogs have the potential to contribute to language
development is that students may include in their blog posting a discussion about the
language itself. An example of such a blog posting can be found in Longcope (2011).
In one blog entry discussed in this study, a student posts a video of a learner of
Japanese discussing the difference between the meanings of the English phrase high
tension and the Japanese phrase /> 7= 3 = > (high tension). In this way, the
student is contributing to a social construction of knowledge of the English language.
Again, while such blog entries are possible and apparently are made, the empirical
question that needs to be addressed in the future is how common are such blog

posts.

5. Conclusion

As can be seen from the above discussion, fostering collaborative learning
within a class is a main goal of using blogs in education. Furthermore, this works
well not only with content classes but also with second language classes. Blogs give
students a place where they can use the language in meaningful discussion with one
another and in so doing provide scaffolding for each other while engaging in

co-construction of knowledge about the language.
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0%, FTHIHE LARIE TARO B3 Z ORIBEOME /KT L TND Z EEZRL T
%o BROLMNZIL, ENENDOIEER EBRERPEREIN TS, 103 #X
BIZHD ) OEHGIMNAZY > VT IRIZI > T B DX, BIFE, TARO LD
HTELZENT, ZOERERSY A= VIEARE L TWAD Z & &2RT,
THZITY A= FREOFR M &SRk A R RSN TV D,

3. HEALEHMEL 10 EEORM

INT A NRAOBRETEREM [F2 %~ [Basicl 4000] %M L7,

[ 2 %> [Basic) 4000] TiE, &1 2 —3REH HFRAKZERICLIE 4,000
FEO D LB EER L120 FENFHE STV D, 1,120 FEOHFEITIE, 1 &)
b 1,120 FETOBLE R, BT, BE, B, M OSE BAREN,
BISC (B53E,/ B AGERR) OFLR 1’ H 5, Bl 21 pray IXG)D L 2 127> T 5,

(3) a i LEE: 0001

b. #&Y F: pray

c. F&H:/préi/ [[AE]prey (BHR) [FAE] play ([7— L] %3 5 /pléif)

d. @ [B)] (~2)8%, BT 5 (for ~)

e. JRAERE: (4] prayer (BT 0 (OS] Jpréor/; BHTY T DN /préior/)

f. ;o pray for his safety (ff D%e4 [#E4] %2 475); o pray twice a
day(1 HIZ 2 [BlHTY 29 5)

g. fFI3C: She prayed for her father to get well. (1% 21T RN EET 5 L 5
W8T - 72)

M 2~11 XQ)D T —# 22 BEIER SN D 10 FEEHORMTH 5, /T A b



T, K 2~11 OFRMBE 1 OTFRICETEND,
FFADEHFEOXGT HHAMEA SN TV D, SO
[@ U pray O% 2~ Lo, FE
LHBEI D Z &ideu,

JE bk 1

HEE/NT A N BENMERL - RSV AT A% 7 CALL 89

wmpray  00ol
UL

[1FHEES |[28&>5 |[3#3 |

[4~iCHIS®S |[5~%MA5 | 6~%85 |

Bral K05 4R D IRf[E 10:00

X 2: WHEEOKY 1T, TOEWRE RS

e

SN

1THEES || 243 || 3 ~cBETS

EREG 0001

4 ~%&ERTS || 5~%&i8% || 6e~%EREEES

et 08 560 IR 10:00

B3 WHEOEFZMWT, ZoEKEERSHEM

i smme 0001

HESUTE
1 FORYOAOE - KEIERIMES I
2 ERIEXBHEET S LS
3 DMESSILMASBELNBHEMS

4 REEDU 24 DN—Tr—K2WTESIKHSERL

Grat R8s 7 0 IR 10:00

K 4: EXOBFFANT, FOEWLESHY

e OBPURIZR CRBR
2K 2~11 Tix
RO/INT AN THEFE CHEEEER 5 8%
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am b 0001
TP
1 add | 2 announce || 3 gain

4 owe || 5 pray || 6 warn

Trafsl0x; #8 0 I 10:00

i

B 5: HAREZDTA T, £OEWOIHEGEZ 3855 M

1|

i mmme 0001

JEIRLE
1 HIcBEOFERICOVWTEST S
2 BOREENS, IH2EEHRDET 2
3 RREMET S, BEESRTS

4 BEICOWITFEEES, A@mERALD

Fratsl0sL; 52D K] 10:00

X 6: HFEORAOEFEZENT, FOEKREZ RSN
o 0001
N for his safety #%DO%E%ZVi5
O twice a day 1HI22MEBHH 2T 5
HEPULE

| 1add || 2 complain || 3 create

| 4 owe || 5 pray || 6 warn

frat sl0sL; 5% D K[ 10:00

i

B 7: BAGEZHA T, THRICADEHGELZES

1|

i




W T A N HENERL « BT Y AT A% 7 CALL

O B8 her father to get __.

P BIMET B LX) 1I2¥i-7z 0001
e
| 1 complain || 2 deal || 3 for

| 4 prayed || 5 she || 6 well

frat 0L FR D K5 10:00

X 8: HAGEZFLA T, *e*kk|Z A D JeHEE 418 Sax ]

WM sEEE 0001

[0 She __ her father __ get 588§,
R
1 created | 2 for 3 prayed

4 remain || 5to 6 well

fraf KOs 8D I 10:00

9: FEXDEFH ZRIVNT, #owkkZ A% JEHIFE 2 3 5

a4 [ She prayed for her father to get well.
_ AEEE 32 k5 it 0001
HEHUE

| 1&4t || 2@ || 3 #&k

|4/ || S2E |63

frats0sT; 5% D K] 10:00

100 BELAFA T, KT A D HAGE &8 S5

91
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el [=EmE
BB 9% ko i 0001
L

140 || 208 || 3R

412 | S8 | 6%

Grat o 580 IR 10:00

11 WILOFFZRVNT, *k*kkZ A D HARGEZ 18 55

INT A NERGT DL, FAKAMMERT L a0 Yo — X EEICRM K
REN, FAETEREOP PSR GEDIR LD 1 DE2RY, FNE~v T AT
7V v LTIRET 5, K3,4,6,9, 11 DX, #EIC[EFEAEILELE
BRERINDDOIL, FFEOFFEZEWCRIEZ RS A= FRET
H%, K3 OEMTIEGh)DprayDdHEH, X4, 9, 11 OFTIEGg)DEILD
FHR, X6 OB TIZEHD 2 >OWGERAIOF )Y, &M LB TR S
NEBICETIIC | FFREEND, [FEBEIRY 2~ URATIZ Y v 7T
L, MOKLEEOTFRZHSZENTESL, VA=V IO/ T A bl
WHETIT I 5E, COREDOR—XZEWT, (Al v iR LIEEEZ M)
UL E WO 2885 LAY, 7 CALLCIR AR B H D DS — A T
FEOEFEMOI LT ADT, ZoX ) 2REITRT 6D,

FANBRIE A IRA CEZ IR A TOI, EMOGEITAEAME S,
RIEMOGENIEEIWR SN D, BEIK LA T 5B M, v 7R
TEFEZHETRZ Y v 7 LTHEAZET, WO RETLEETZOTH
%,

RART LR, ZNENORMIERUTHIS LI ERRERREIND, f
z 1%, X4,8,9,10, 11 OB LT, K12 O L5 RIEMAR 1 FRICE
RS, WIXOFEFEN 1 EIRBMICHEIND,



HRE/NT A NHBIER - RV AT LAFZCALL 93

[J She prayed for her father to get well.
ANIABDE T 2 K ) icHr> 7
pl‘dV 50001
At K105 42D IR§[]09:36

X 12: IE fif 3 7~

2b) TR~z X 912, ZAENBEE U-HFEIT S 7 CALLIZTRSR S, %
WCHHEEN D, flziE, K8 ORMARE LFAR, FTFarta—4
[ |2 FR S D EMFRRIN 12 23t/ RU/AT X S OBR#ZITK 13 O X
DI A IRES D LTl D,

# O She prayed _ B8  get well.
2T RBIMET 5 X9 Ic¥i->7 0001
MU

1 blamed 2 created 3 father

4 for || 5 her || 6to
13: [X] 8 OFERIZFRE Lo FAENRE LT ud7e & 72 0k i

[% 2 % [Basic] 4000] &R H LEEOHREIL 1,120 35 TH D, HHGE 1
FEIZDOWTC 10 FREORREIAER S5 0 ¢ 11,200 FEEE ORI H B fERK S
NBHZ LD, BRI L L Zefr OB L, BREIEESND, £
7z, M TWbNLEHEOIEF b EEAETE IND, ZD7HF 7 CALLT
i, BOBOREDOa L Y a—XEEERWVCEMREET, L) RETS
AT 2720,

2 B BUBEO/NT A R TIE, BB ORDICHIEE TORBREMOHENS
10 EHE I D, MBROFRERITABIZE LS, M1 O TITRLEL I ITE
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RERNFEAES B O/ Y 3 VEHICER T END,

4. HZEDRE
X 7 CALLTII(A)D & 5 25 T/INT A S O#ES, B % i L=,

4 a BMTEART D@L E O
b. FERRELEHEORMOBHEOZ A 7
c. T A RMEERE
d. /N7 A b OFEREEE & 72 D HEER

(4a) & 13, BIEOK L ZEFOBELE L CREOHSELRET L &
Zad, X8, 13 LX) 14 1 2R CHEEHOBRM TH 228, miE ILRNEOK % 6,
TEHOEE 4 LRELUTERLIZEMTHY, BIREOKE 3, ZFiofs
3 LBRELTERL-BHEORMEY bEHLWEME D, 0k s
D% L 22T O DTN, ¥ CALLTIEMHIZITZ 5,

i [0 She _ for her father B well.
P BDMET B X5 -7 0001

e
lget || 2 prayed 3 to

GratEai0s; 50 FER10:00
X 14: FIRAK & BT DD 72 VER

Q) THRRIZ L 91T, F 7 CALLTITPANRE L HEEZ R LT, AL

INT AN OBRBBICE ORI L TR SHRMEFEICHET S, @b
A REEORHBED Z A I v 7 O] £iX, MRERICHE CHEORM %
BHET 21 TH D, EXFFROERICE UHEORMZHET L, £0
R OEERIT LN Y, EEFRRO 20 BBICIT AT EESRII TN D



YHFE/NT A N HEMER - SRRV AT A% 7 CALL 95

A LR IER U/ 2 N CHIE S D 0T, REEHIR AT 7220 h
13, %< OFERBEKIITIZEVERTN S, ZhalEid 57-0I2@d0)D [F
A NRERIOFREE ] ATV, BREEDI SV ERBRIFHIA R 0 7220, AR
MELS DL DITL TN D,

@S, INT A NCTHAT 28R ELLEZDHZ LT, T A NO#HS
EAFET LN TED, X7 2 DY) =L, THREEO L~ULTx
74 R SRR L~UL] 22 B TOEIC™990 8% B g3 TRV TR
Z DVEHEE X7 ¥ TOEIC Test Score 990] 72 E3H 0, L-LLHO B
ROLEENRFENTND, F7CALLITMOF 7 # VEBEIC B RIG LT
7280, EHTIHEREO LNV ERESEZUE, ERENE/NT A D
LRV RELSEDD,

11,200 RIOZEMIIG)DEE DT F A bF =40 b HEER SN D &k~
723, T A MER TGO R & B)DIREFEDT — Z I L T,
F@H)DFEED 1 DTRY 720, EERTITHHEEE 1 B L TO)DT —
AANN%ETHZLITRDAEONT A ORI Z 5035 & L2561,
WO % FRiT DRNSS)D X D 7T — 4 & S0FES AT THIERED DT,
T =2 ANSTBEROEEITZE 1T,

(5) a i@ L%EE: 0001
b. #&Y F: pray
c. FEFE: T2
d. BA): o pray for his safety (¥ D2 %475); o pray twice a day (1 HIZ
2[RI 2T D)
e. f513C: She prayed for her father to get well. (4 (3 RBAEIE T D & H
WZHr - 72)

5 DEHILEEFT—FDER
B 10 O SCFFRFE T, @Y7 EETo A ARGEZ 22Tz L, @ IREO AA
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ELEROGNDLDOEFIHL TS, ZDDX 15 O &L 5 IRy 2
ITHE S L7200,

#4 [J She prayed for her father to get well.
B S B 25X _ o7 0001
(21N

LICAE— || 23ziEa || 3 i@

438 || 59 || 6 FER

fraf 048 58D IRl 10:00

X 15: AiEg)7e Z2pT & @R DR

1)

ZOMEEDTZDITIE, XEBEERN DO DEPTHES NS XY 54
WEENLBEL D, ZTOMEEICE, 4A—F v Y —ABREERT= Vv
Mecab ZF|H L7z, Mecab 719 % el @ z=FM LT, EpfLdXxH
AGE L ERE A BRATND,

X7 CALLTIE, VA=V 7RO HIMac OS™ X 10.7 )8 DS
FFY T MY =T sayE A L CREOEREF 2B L, TE /T A T
FHRICHEE T, AREFICIE, TAYVERE, (XY RERE, A—X 7
YT HRE, BT 7Y hERE SR kOB E S AE STV S, TR 23
FEORTHRETIE, 7 AV WIGEEEFET AlexD AT H A2/ L,

XU CALLCREEIC L DT =X ANBYBELIRDDIEG)IETTHY, 4
Hish7= BAFER, F57 740, K2-11 OFEOZRM & ZOEME, 2
TEPHEBER SN D, FAOMEL BBRAIND DT, /T A NEff
D= DHEE OB E N D,

6. HARKEDIEA
X7 CALLTIE, 7uZ 79I/ SEmEEALTRO XD fEEEIT- T
W5,



HEE/NT 2 N HEMER « B AT A% 7 CALL 97

6) a. THXANT—FLERT—HXOWNEE
b. HFEOFEET — X JLHL
c. Web7 7V r—a v OEK

(6)DELAMTIE, FAABFFEAREKE 25 0 T2 IR OFF AR JE 2 i Bh &R JE AR D Ak
REGHLIZLDOTH D,

(7) a FETFEEBFAV L=V —FT 4 X7 2R LI HEERGET — & X —

A DAERL

b. AFBREEMIZED -0 D~ LT AT 4 THRF — &7 N— 2 DERL

c. 7a—RXRFxTalEHMHLLT—4X—2DERK

d. CCHEECTFTIERM LIS TF AT 4 TIRF — 57— 2 DR

e. BIEFFFELFM L-—HFRrEg X7 0/ 5 A0S

f. Web 77 U W= ORI 2 2MAENFE 7 — AR Y 7 F U =7
DB

g 7L —AEWRICES L EIEEEERE Y 7 MY =T OB

U&hq@T%%Ltvw?}f47@?~7N~2@ﬁ%fﬁ,i?'
T BT — X OB EFT o 7208, = ORI 2 588 S8 T 6l
L7z, (Te, @) CHA%E LI- B HGEDGERET — &@@@&m%mm;fﬁbtxm
THAZE L7z Web 77 U W —D & SCFF & JLBR 9~ 5 Hifli & (6c) IS L7,

(6b, )DEAFICEI L CIE, WEHFEET — X XN—ADMEEH T TV D
Berkeley FrameNet Project & OIL[EIFIEDO R IS L TV 5, FAXHFER
hFEELELTZOT R Y27 MIBILT, HHEEOTFANT —F WL
T, Web 77 P = b HmHEOT —FX—RAEMBTHY 7 b U =T
(Baker & Sato 2003) % BA% L7z, £, BINHRAKETITONL TS BAFEY
L—AXy ORI b RIS HE &L LTSIML T, BABEOHIED /N
FA & Web 7T Y —LETITH V7 b7 =7 % L(Sato 2010), D
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Wiz (Ge)SH L TWD

% 7 CALLIZRI S B AVERE-AG I T 8, = O FEREHAN & 72 > 72 (6b)ICBI L T
1%, A7 A7 ¢ — FRZHBUR S AR ST 2 SE5ESEEMR L EPractical
English Usage DFREAEZEIZFIH S, 3E#H OMichael Swan HH (2 & » TEi<
FEAl S ATV D (RIE: virk—), (6c)DEAMTIZEI L TlE, Fillmore &
Baker(2010) CaHli S LTV 5,

BRI LA B A OWFFE AR R 2 05 L 72 CALLEA O H Tl b 323 i
HOL, TEKRFSFHEEE L ¥ —MPH% LI-RAEIEFEONline CALLY R
EHE T ¥ — OBIFMMRIE, N ETITER S E TK
B, PR 19 FEICIE TANERERE A T 4 7 i
o ¥ 7 CALL & HA T 95EOnline CALLY A7 A O—HR &
7 IEEN D D,

m P W W
g@ fmh

(8) a.Web 77 U¥F—nbRHT 5
b. PN#BC Javascript ZFfH LT\ 5

A TIIEEONline CALLY AT MIBEZIZT RE L O % FFOCALL
THHN, TOarvta—F - 7alI a0y —2a— RNIARIN T
W28, AR FEOline CALLY AT A Y — A 23— K% %7 CALLBAZIZ
FAT Dz i TE R,

7. VIbkozTEN—FDZT

X7 CALLBA¥ICIE, T A2 by P ar v a—FMac PROZMEH L, OS
i¥Mac OS XZFH L7z, Mac PROIZHIDHIZEARITIHEA L2 D TH D73,
LPREE 1IN\ 2O 7 CALLIZ B LT 5,

X 7 CALL?S HEMERCT 5 11,200 RIDEFIE, FIZOQ)D 4 FEHDO 7 7 A L
DB INTWD,



YHFE/ T A N HEMER « RSV AT A% 7 CALL 99

(9) a. ERREIAHID 7= 11,200 @0 HTML 7 7 A )b
b. A LEEORHEELHA LT 72 L1220 @AOEFR 7 7 AV
c. WEEORKA)E A B2 LI20 HOFHE 7 7 A v
d. FEXEFA LT LIR0EOER 7 74 L

GYDT—=ENBOQ)D T 7 A MERRD 1= 91Z, Mac OS X (THEAEH ST
WHTu ST I SiEPerl o CTAZ VT NEEELE, YD T 7 AV
I%, [A L Mac PRO DFFED 7 /M —IZiE &, Mac OS X ITEHERH S 7z
Web —/3 Apache Z Y, ZHETHEHT D LLBENLEIF T 7 EBATED
£ D 2R A DT T2, BRI O EES FE D IR A DA Z RIS T D T2 DI
900 17D £ & M Javascript & HE L 7=,

224213 Windows® XP =12 b= — % @ Internet Explorer™ 8 725 /N7 A b D
URLIZT 7 EBALT, N R NEZBRT S, /NT A MNETH, FFEOGE
RETEE < A LT HGED U A NS HBIICRLDORFFEE O — R — 3% (F &
T, == L CPEORET — 2 NEFIND,

EEINNTAMOARIL, 7IAZLERIDLEYICEEDLN, 2
ELBIZEBRIND, £ | ORFOWMINBELEHT 572D ID TH,
B 21X, ID 28 01TOM 1%, 7 & MHaFHAY 001 55225 0050 FHEOEH 1 [BEIH O/
TARN28 WS- L ERT,

FERFAEBAREOLLEEICE, SBEFHE IR LY 7 by =T bn—
RO =7 BREASNTWD, F7CALLTIE, TEREOSHOMEEY 2175
FOWLLEE D~y R 7 4 V2R L TWDHR, TS ORERR Y 7 Y
TR Ry = TIIEHR LT,



100

01TOM 28 (5 1451 00010050 35 FR( = 1t 0051-0100)3 54 S = 1o 0101~0150)3 59
A 1 0151020000 69 A5 x 1 0201-0250)3 43 A (5 x i 0251-0300)3 73 A
(&= 1 0301~0350) 90 A‘ﬁ(—?x 4557 0351~0400)5 96 A‘ﬁ(—?x i 0401~0450); 36 :‘ﬁ(:f
2 4 0451~0500)3 37 S 2 14t 055106005 24 A (5 % 1 0601-0650)3 45 AR
Faa 1501-1550), IR 48 KR, SCBRIEIEL 13 [H]

02BOB 61 /(> = 1 g5 0051~0100) 40 F (5 = 14508 0101~0150)3 39 (s = 1 sk 0151~0200)3 40
F(5 = b 0201~0250) 40 S5 = 1 0251~0300)3 54 B = 1 giamm 0351~0400)3 63 Sk

(5 2 14 0401~0450)3 08 (= 1.t 045105003 67 A = -4 050105503 72 (o

1 0551~0600)3 37 H(z % g oc01~0650 T-EIAL 56 AR, EREIEL 11 [A]

= 1. T A N OEFHER

8. FHMDIREMH

SRR 23 AFRTIHE E ORI T > — N &2AT o7 7 v — MEE
(3, Rk 23 AEBEIC SN S LT BHE RS TR K D 5R3ERH ) DA E
MEROT o —MHEBEERIC b D&M LT,

T - FEEO LV THEEE BA TG
SO 2 A - R 3.3 8 3.3 58

ﬁ%%lﬁi Wk 3.3 4 32 M4
FER 2 A - Wk 3.8 4% 3.2 48

&?BZEE SEFE S T AD T 3.3 48 4.0 5

* 2 BEERHML R

£ 21203, FEOTFEHLEB W TERE [ZOREDOTFELEEL L
TWETD OEHE, FAOFREICHT HHMEEEZFHMIT 2 THREPIZFE
HLCZOREELZHLTBELTWET 2 OHEADOSEKEE LD, 3
Al 5 A AT, AEOESWE EFHER &< 2D, ROz, HEFHE
SNERE S T A DOFL R A RO EZIZANT,

BT o — N BHERICED N FEOBRREZRENT 5,



BEHGE/NT A N BEMER - AU AT A% 7 CALL 101

(10) a. HEHNRFIZOW TR,

b. EAESL L FESCMERO G VHFEL Y b EEL < FRI S 05 O TRLRE
EFTH BN,

c. TAMPELTET, thoMIcZEERITZLnHY LT,

d. D UHIBRREAE W EEWET, BARVICL o) iR L TE 7z
DIz, FERNE Y F, MR EENR»olz, BERSHE RN
EWVWHTERE LB E L,

e. BLUNT A MEIMDLEIERIFNLDIEI> LI oT,

£ REORLY HFIFZOEETHWERNET HEH: HAOEHAE—
RTHED BN 5720,

(10b)DOFE RIZHR LTI, EEO/NT A R TR 2 0 THFEORY 21T, £
DFERETRSEM ] OBLEE FIF 52 & Txlit Lz, FAEOERICIE 2o
7y, BEICHT L7 O HEE 210 3§ D OBl & B, FAEICHE
BaTHL0HEE L,

SRR 23 AFFERTHIZZE T, 1 B/ T A OB % 10 5 CTfT > TV
A0D L H ER b B D72, BEWIORIETIE 15 HITER L, MEOREH
Db ENIZE DY THE LT,

K2 [SCFER 2 A - Pk & TSCFE 2 4R - PIRk) TIE, 90 i3
T/IhT R L OBLBA & EMEIC 15 43 —20 HRBEA S TT, &0 ORI D%
FEERA A U7z, TRA7AED 1 AR - 90k ) Tk 90 %3 T~ CT&¥% 7 CALL
DINT A MIE T, (10e, DIZEFED 7 T ZADFEDER TH D,

9. REDKF

(IDIXFRL 23 F 4 A OREIORETHEDHENZHFH DD T 7
100 Sl M D~—27 2— FBRO/INT X FOFERTH D,  [PEFE 1 F4 -
WIRk) T, 15 MOBEOFREN 4/ NDE T, 95 HOFAEL 1405,
MR=FHR 1 AR - AR (3 TSCHAED 2 4R2E - A0k ISR CRER o HEE
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DENPRKEINZ ENGND,

(11) a. PHZHE 1A - 900k 15 A 445,20 25 14430 25 343508 44440
S1 4545 5 344550 #3445 55 4 644560 S 2 445 65 45 1 44580
RO14; 95 R LA R 442 51

b. U2 A WIRR: 50 )R 14555 )R 148;60 s 1 44;65 5 144570
OS54 758 540580 /R 54585 R 34,90 24,5 R 14 F
P 754 1

RMOBES EOFEB) L, FHOEORZ W [RGFEE 1 F4 - ¥itk) °F
WZAT-CT& Tz, 2OV AT, ZARBGPESOTERIZADETCEST
RBREHEL R0, BTN X FNORBRKER 2% T, N7 A M EZ Tz,
ZOHDNT A N ORRKESIELESLL EoAT, 1R 60 SRR %ITH
BEIBHT A2 L 2RO, BELToFAE, FURBRGEHO/NT A M &
=z EE,

PG50 L ARAE - 0k DOZEADIERNEAEICH LY, T A MT 20
RS ORBRIFE 2 2BINT L5 L0 ICHE LT, FHELIERBLM 228D
AR 2 A ST, BRI 2 2 5108 L7261y, RETRR
SN HBIREL L EETOEIMD 2%, 1 b ORE3ED2 D720, &
D %< ORMNTIEE LRTIVUEEHAIZELRY, 20X 5 Z2HR23 & 57
BDIZ, < OFATIETE ORBRFEMARAT, 2 FORBRIFMH 2RI LY
B, BETHBCREANTND LBETIRMBRY R RDD, FEHER
ROBENEAET S HRMO - HITFEEL S N TICH ORI TRET D &

I,

FEFICHGBEVERY 295 X5 RBERENBENVEASL, N A NER
SHEDOLETHENLRIBHLEZVWEWI TRRLIZAN -, /T A hE
BRI ) RRFLGEE T 5 2 LIRF LA LR, RIEDSWFAICKH LT
BENZIRY RT7=OICHEZ LEFHIC L 0 IRWEEO/NT 2 P 22545 &



BEHGE/NT A N BEWMERR - A AT A% 7 CALL 103

IITHRE LT,

PSS 1 R4 - W0k T, BRI 2 /N7 A DG EHRTIT o 72,
FAE TF_XToOBEICHBEL TS, /M X NOEHRABETIIZHEME
PG CERV) CHEBAL, SENENoTNT A NEBZRT S X O ICiEE
L7z,

10. SHOFRE

[Ra=AEs 1 4E2E - 0k TI%, [ 2 &# > [Basic) 4000) & TEIWCTH X
L HEHEE X7 & 2 TOEIC Test Score 600)] @ 2 ftz##Fl&EL LTHEMALT,
XV CALLCT/NT A R &ATo 7208, EREBEROBVZEEIITH2ICHIGTE
mdolo, TOXDRFAE, 1 EORFET 150 225 200 HEEORERFH %
TS0, KL RESEAEGAICIT 6 MORETY 7 H 1o 1,120
FEORFIIE T 5, 1 FMIC 30 BIRRECEENDH L2, 5 Manxs
BT LT2% 7 CALLOMER S E & 72 5,

BIEBRA/E T L WD T u /T I v I OEEERITIE, 27 CALLOE
TR BRI DD DIZGS) DT —Z ATMEETH S, HE—AT 150
HEEZ AN LIZE, 10 L EINS, )T —F2 S xHETEE, %
DT —HNHF 7 CALLIZO)DKI 1 17 5 TEROBRMZ 7 AV EEFHF T 74 L
%z 15 RBRECHENERT 5, 5 MTH)ELZF 7 CALLY 80 RFRE CfE
JRTE 5,

¥ 7 CALLTIX, EEFFOMFMAMN > EMEX, EXFER, Y RA=v Ty
DML H 57, FFEOEIITHT DMLV, FEEEOHE B L T,
BAEEAT P ORI A A B @ FERRRE [ SeEEE SCRR Y 7 b U = 7 DBRE )
DRI EICHT L2 T ETH D,

SRX#ER
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Worterbiicher und Gesellschaft

Frank Riesner

Gliederung

Vorwort

1. Aufgaben der Worterbuchredaktionen

2. Wie wiéhlen die Redaktionen den Wortschatz aus?

2.1. Duden 1999

2.2. Wahrig 2006°

3. Die Aufnahme des ostdeutschen Wortschatzes

4. Welchen ostdeutschen politischen Wortschatz finden wir wirklich in den
gesamtdeutschen Wérterbiichern?

4.1. Beispiele

4.2. Auswertung

5. Der ostdeutsche, umgangssprachliche Wortschatz im Wahrig und im Duden
5.1.Beispiele

5.2 Auswertung

6. Zusammenfassung
Vorwort
Worterbiicher sind aus unserem Leben nicht mehr wegzudenken. Wir

bendtigen Sie zum Nachschlagen des Wortschatzes, der sich in den letzten Jahren

vergroRert und internationalisiert hat. Dadurch steigen auch die Anforderungen an
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Worterblicher. Fir die Verfasser stellt sich nicht nur die Frage, welche Worter in
eine neue Ausgabe aufgenommen werden sollen, sondern auch welche alteren
Worter weggelassen werden kdnnen. Vor einer beispiellosen Aufgabe standen die
Worterbuchredaktionen nach der Wende. Es galt, den Wortschatz eines
verschwundenen Landes in die neuen Worterblcher zu integrieren. Zwar enthielt
zum Beispiel der westdeutsche Duden auch vor der Wende schon ostdeutsches
Vokabular, jedoch existierte die DDR zu diesem Zeitpunkt noch. Anhand des
Dudens von 1999 und des Deutschen Warterbuchs von Wahrig 2006 méchte ich die
Aufnahme des mundlichen und schriftlichen DDR-Wortschatzes untersuchen. Eine
vollstdndige Untersuchung wiirde den Rahmen dieses Aufsatzes sprengen. Ich
beschréanke mich damit, nur Stichworter zu betrachten. Eine Erlauterung der Lexik

ist nicht Gegenstand der Untersuchung.

1. Aufgaben der Wérterbuchredaktionen

Eine Worterbuchredaktion ist daftir verantwortlich, den Wortschatz der
Sprecher eines gemeinsamen Sprachraumes zu erfassen. Diesen muss sie
Gbersichtlich und in ansprechender Form préasentieren. Es ist ein Erfassen, Werten,
Wahlen, Wichten und Ordnen und schlieBlich auch noch eine Platzfrage.

Reichten fiir den Duden von 1977 noch 6 Bande aus, so sind es 1999 schon
10 Bédnde geworden. Noch schwieriger wird die Auswahl von Wortschatz bei
einbdndigen Woérterbiichern. Durch die Abbildung des von der Allgemeinheit
verwendeten Wortschatzes werden Worterbiicher ein Spiegel der Gesellschaft.
Dabei beriicksichtigen sie sowohl den Fachwortschatz, der in den letzten Jahren
stark angewachsen ist, als auch landschaftliche und lokale sprachliche Besonderheiten.
Sie verzeichnen sowohl historische Begriffe, die zum Allgemeinwissen gezahlt
werden, als auch Begriffe aus der klassischen Literatur, die zu deren Verstandnis

nétig sind. Strenggenommen erschaffen die Worterbuchredaktionen ein Kulturgut,
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das Auskunft Uber seine Zeit gibt.

2. Wie wahlen die Redaktionen den Wortschatz aus?

Worterbuchredaktionen greifen zuerst einmal auf vorhandene moderne
Nachschlagewerke und Datenbanken zuriick. Diese sehen sie als bereits
Uberpriifte Basis an und erweitern diese oder streichen bestimmte Lexik. Die
Entscheidungskriterien sind dabei Verwendungshaufigkeit und Gebrauchlichkeit.

Weil sich die Redaktionen bei der Auswahl auf Dokumente beziehen, stellt
sich die Frage, wie es mit dem umgangssprachlichen Wortschatz aussieht.
Bekanntlicherweise unterscheidet dieser sich von der Schriftsprache. Werden also
Tontréger ausgewertet, Filme als Material genommen oder Interviews angehort?

Am Beispiel ,Wahrig Deutsches Worterbuch“ von 2006 mit 260000
Stichwortern sowie des Dudens von 1999 mit 200000 Stichwdrtern und 300000
Bedeutungserklarungen mochte ich die Ubernahme des DDR-Wortschatzes deutlich
machen. Zuerst einmal schauen wir uns an, wie diese beiden Werke sich und ihre

Auswahl selbst beschreiben.

2.1. Duden 1999

Die Redaktion beschreibt im Vorwort die Wortauswahl wie folgt:

,Um den Wortschatz so vollstdndig und so exakt wie méglich zu beschreiben,
geht das Worterbuch auf authentisches Quellenmaterial zuriick. Es wertet mehrere
Millionen Belege aus der Sprachkartei der Dudenredaktion sowie umfangreiche
elektronische  Textkorpora aus.  Vielfach  wurden die allgemeinen
Recherchemdglichkeiten des Internets genutzt. Zahlreiche Belege sind als Beispiele
oder Zitate in das Worterbuch eingeflossen, um die Verwendung der Worter im Satz

zu veranschaulichen. Auch in allen anderen Belangen ist das Worterbuch das
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Ergebnis umfangreicher Untersuchungen, die die Dudenredaktion in den
vergangenen Jahrzehnten durchgefiihrt hat, sei es im Bereich der Aussprache, der
Etymologie oder der Grammatik.*

Der Duden ,,schlie’t alle Sprach- und Stilschichten ein, alle landschaftlichen
und regionalen Varianten, auch die sprachlichen Besonderheiten in Osterreich und in

der deutschsprachigen Schweiz.*

2.2. Wahrig 2006

Die Redaktion erklért uns:

»Der in Wahrig Deutsches Worterbuch dargestellte Wortschatz umfasst
neben dem Grundwortschatz auch zahlreiche Begriffe, die umgangssprachlich oder
regionalsprachlich (z. B. in Osterreich oder in der Schweiz) gebraucht werden oder
die fachsprachlich sind.” ...... »,Da sich dieses Worterbuch in seiner 40j&hrigen
Tradition stets als Dokumentation und Verzeichnis der deutschen Allgemeinsprache
einschlieRlich ihres Sprachwandels und Zeitgeistes verstanden hat, erscheint es nun

bereits in der 8. Auflage.”

3. Die Aufnahme des ostdeutschen Wortschatzes

Im wesentlichen unterscheidet sich der Wortschatz in Ost und West kaum,
dass es aber lokale Unterschiede gibt, ist unbestritten. Es hat sich in den letzten 20
Jahren die Meinung durchgesetzt, dass die Sprache im deutschen Sprachraum nicht
gleich sein muss, dass es hier und da auch eine andere deutsche Muttersprache gibt.
Man beriicksichtigt also regionale sprachliche Abwandlungen. Das bedeutet somit
auch eine Akzeptanz des Sprachraumes Ostdeutschland in gesamtdeutschen

Worterblichern.
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Kommen wir erst einmal dazu, was aus Ostdeutschland tiberhaupt in ein Worterbuch
aufnehmbar ist.

Es gibt meines Erachtens nach 3 Bereiche. Das sind

a) der an das politische System gekoppelte, mit den Staatsgrenzen der DDR
identische Wortschatz.

b) der umgangssprachliche Wortschatz Ostdeutschlands, den man heute als regional
einorden kann.

c) der Konversationssstil der Ostdeutschen.

a) Der politische Wortschatz der DDR verschwand nach der Wende sehr schnell. Die
Menschen hatten schon lange vor der Wende die marxistisch leninistische
Ausdrucksweise satt. Sie wurde nie in den Alltagswortschatz Gibernommen, sie war
immer nur da, um dann, wenn es angebracht erschien, angewandt zu werden. Vom
guten DDR Burger wurde erwartet, dass er einen ,,festen Klassenstandpunkt“ hatte,
das heiRt, im Sinne der Partei dachte und redete. Uberzeugt sein musste man davon
nicht. Man sagte damit also nicht das, was man wirklich dachte, sondern was die
Partei horen wollte. Nie fanden diese Worter Eingang in die Werkhallen, in den
Schulhof oder in die Gesprache in der Familie. Es ist nicht erstaunlich, dass wir
Teile dieser Lexik heute nach 20 Jahren noch in den Worterbichern finden.
Dokumente, Zeugnisse und Literatur aus dieser Zeit missen verstanden werden. Die
Erwdhnung in heutigen Worterbiichern ist berechtigt. Man stelle sich nur eine
Beurteilung in einem DDR-Zeugnis vor. Die konnte lauten: ,,Seine Kopfnoten lieRen
kaum zu wiinschen ubrig aber sein Klassenstandpunkt war noch nicht ausgereift.
Fir einen westdeutschen Personalchef sind das bohmische Dérfer. Ein

Nachschlagewerk muss dariiber Auskunft geben kénnen.

b) Der umgangssprachliche DDR-Wortschatz ist aus einer Perspektive von 20 Jahren

nach der Wende nur noch schwer festzustellen. Der in der DDR sozialisierte
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Sprecher wird zwar zuordnen konnen, an welche Begriffe er sich erst nach der
Wende gewohnen musste und welche schon in der DDR benutzt wurden. Nicht
Auskunft geben kann er aber dariber, ob von ihm als ,,typisch DDR* bezeichnete
Lexik nicht auch in der BRD gesprochen wurde. Es gilt die DDR-Begriffe zu finden,
die zwar die gleiche Sache wie im Westen bezeichnen, die aber in der DDR neu
entstanden sind, um sich sprachlich vom Westen abzusetzen oder aber es sind rein
lokale Ausdriicke, die es schon immer im 6stlichen Teil gab.

Sehr wertvoll fiir eine eindeutige Zuordnung ist das Buch ,,Sprache in der DDR -
Ein Worterbuch“®, in dem die Verfasserin bei ihren Untersuchungen ostdeutsche und

westdeutsche Sprecher befragte.

c) Der Konversationsstil Ostdeutscher riickt das Kollektive mehr in den Mittelpunkt
als das Individuelle. Der in der DDR gepragte Ostdeutsche sprach vom ,,Wir“ oder
vom ,,Man“ seltener vom ,Ich“. In Gesprédchen wurden in den 90ern die neuen
Birger mit redegewandten, schauspielerisch begabten Charakteren von der Westseite
konfrontiert, die ihre Uberlegenheit demonstrierten und kaum auf Gespréchspartner
eingingen. Selbst wurde ich Zeuge in einem Mobelhaus, als ein ostdeutscher Kunde
dem Geschaftsinhaber um eine Erklarung fiir ein Problem bat, dieser sich aber wie
folgt geschickt herausredete: ,,Die Sache beschéftigt mich sehr, wir missen darauf
noch einmal zurlickkommen, bitte entschuldigen Sie mich jetzt. Das ist noch nicht
abgeschlossen®. Er lieR damit den Mann und seine Gattin im Regen stehen. Eine
konkrete Losung des Problems oder einen neuen Gesprachstermin offerierte er nicht.

Dass er gar kein Interesse daran hatte, mit den Leuten noch einmal zu reden,
verstanden damals viele Ostdeutsche (noch) nicht.

Umgekehrt liegt es nahe, dass ein westdeutsches Unternehmen einen
ostdeutschen Mitarbeiter kaum in Marketingpositionen und im Verkauf im Westen
eingesetzt hat, da die fehlende Erfahrung sich auch sprachlich bemerkbar machte.

Die Ostdeutschen mussten erst einmal lernen, sich in der Ellenbogengesellschaft
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verbal zurechtzufinden.

21 Jahre nach der Vereinigung wissen wir, dass es in der Nachwendezeit
nicht wenige Verstandigungsprobleme in Ost und West gab. Wir verstehen aber auch,
dass viele dieser Probleme davon abhingen, wie die Menschen auf sich zugingen, ob
sie wirklich miteinander reden wollten, ob sie bereit waren, miteinander
auszukommen oder nicht. Die gerade erst abgerissene Mauer wurde hier und da in
den Kopfen wieder aufgebaut. Warum Ost und West aneinander vorbeiredeten,
missen Psychologen und nicht Linguisten beurteilen. Deshalb koénnen die
Worterblicher diese Schwierigkeiten nicht beseitigen. Schuld an Missverstandnissen
sind auch die Medien, die zwar die kommunikativen Schwierigkeiten nicht erfunden,
aber breitgetreten und grofR aufgeblasen haben. Mittlerweile haben wir sowohl

besserwissende Wessis und Ossis als auch jammernde Deutsche in Ost und West.

4. Welchen ostdeutschen Wortschatz finden wir wirklich in den gesamtdeutschen

Worterbiichern?

Untersuchen wir dazu einfach einmal den unter a) erwéhnten politischen
Wortschatz. Bezeichnend dafiir sind Wortzusammensetzungen von Substantiven, die
sowohl im Duden als auch im Wahrig mit dem Hinweis ,,DDR* gekennzeichnet sind.
Aus der Anzahl aller Stichwdrter, die zu einem typisch politischen DDR-Substantiv
aufgefihrt sind, ermittele ich die gemeinsame Schnittmenge. Diese bezeichnet die
Anzahl der Ubereinstimmungen im Verhéltnis zur Anzahl aller genannten Begriffe.

Ausgewahlt habe ich die oft in der DDR verwendeten politisch gefarbten

Begriffe: Kultur, Jugend, Volk, Kader,Klassen, Pionier
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4.1. Beispiele

a) Das Substantiv ,Kultur* finden wir mit ,,DDR* gekennzeichnet in folgenden

Zusammensetzungen:

Im Wahrig 2006 Im Duden 1999

Kultur Kultur

-bund -arbeit

-niveau -ensemble
-fonds
-funktionar
-gruppe
-ristik
-minister
-ministerin
-obman
-raum
-schaffender

Von 13 Beispielen wird keines in beiden Worterblichern erwéhnt. Gemeinsame

Schnittmenge 0%.

b) Den Ausdruck ,Jugend“ finden wir mit ,DDR"“ gekennzeichnet in folgenden

Zusammensetzungen:
Im Wahrig 2006 Im Duden 1999
Jugend Jugend
-objekt -objekt
-werkhof -werkhof

-weihe -weihe
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-brigade
-freund
-brigadier
-kollektiv
-objekt

In diesem Fall finden wir bei 8 Begriffen 3 Ubereinstimmungen.

Gemeinsame Schnittmenge 37%.

c) Das Substantiv ,Volk” finden wir mit ,,DDR* gekennzeichnet in folgenden

Zusammensetzungen:
Im Wahrig 2006 Im Duden 1999
Volks Volks
-armist -armee
-bildung -bildung
-bildungswesen -buchhandlung
-buchhandel -eigen
-eigen -eigentum
-eigentum -gut
-kammer -kammer
-korrespondent -kampf
-marine -kontrolle
-polizei -kiinstler
-polizist -schaffen

-wahl
-wirtschaftsplan
-marine

Nur 5 der 20 Begriffe sind gleich.

Gemeinsame Schnittmenge 25%.
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d) Das Substantiv ,Kader* finden wir mit ,DDR*“ gekennzeichnet in folgenden

Zusammensetzungen:
Im Wahrig 2006 Im Duden 1999
Kader Kader
-abteilung -abteilung
-akte -akte
-schmiede -arbeit
-reserve -leiter
-leiterin
-reserve

Nur 3 von 7 Begriffen sind gleich. Gemeinsame Schnittmenge 42.8%.

e) Das Substantiv ,,Klassen* finden wir mit ,,DDR* gekennzeichnet in folgenden

Zusammensetzungen:
Im Wahrig 2006 Im Duden 1999
Klassen Klassen
-bewusstsein -bewusstsein
-feind -feind
-gegner -gegner

3 von 3 Begriffen sind gleich

Gemeinsame Schnittmenge 100%.

f) Den Ausdruck ,Pionier finden wir mit ,DDR"“ gekennzeichnet in folgenden

Zusammensetzungen:
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Im Wahrig 2006 Im Duden 1999
Pionier Pionier
-Pionier -abzeichen
-arbeit -auftrag
-leiter -freundschaft

-gruppe

-lager

-leiter

-treffen

Einer von 10 Begriffen ist gleich. Gemeinsame Schnittmenge 10%

Fassen wir die Ergebnisse zusammen. Vertreten in beiden Nachschlagewerken sind

bei folgenden ausgewéhlten Wortern:

Wort Prozent der gemeinsamen Stichwdrter
Kultur: 0%

Jugend: 37%

\Volk: 25%

Kader: 42.8

Klassen: 100%

Pionier: 10%

4.2. Auswertung

Insgesamt halt der Wahrig weniger Stichworter bereit, was zu erwarten ist,
weil es sich im Gegensatz zum Duden um ein einbandiges Werk handelt. Der
Wahrig ist auch alter, was einen geringeren DDR typischen Wortschatz zur Folge

haben kann, vorausgesetzt, dass moderne Quellen ausgewertet werden.
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Obwohl Stichworte ausgewahlt wurden, die relativ haufig in Worterbtichern
auftreten, fallt die Erfassung der Worter sehr unterschiedlich aus. Sie schwankt
zwischen 0% Ubereinstimmung und 100% Ubereinstimmung.  Es st
unverstandlich, dass keines der 11 Wortbeispiele des Dudens zum Stichwort
,Kultur* im Wahrig verzeichnet ist.

Offenbar benutzen beide Worterbiicher unterschiedliche Quellen und
Auswahlkriterien.

Der Anspruch, dass Gebrduchlichkeit und Werwendungshaufigkeit die
Wiedergabe in Worterbiichern bestimmen, kann durch diese Ergebnisse nicht
bestatigt werden. Die gemeinsamen Schnittmengen missten dann mindestens groer

oder anndhernd identisch sein.

5. Der ostdeutsche, umgangssprachliche Wortschatz im Wahrig und im Duden
Ich kann hier nur stichprobenartig vorgehen und frither in der DDR

gesprochene Worter auf Aufnahme in den Duden und den Wahrig Gberpriifen. Die

ausgewahlten Wortbeispiele sind aus dem Buch ,Sprache in der DDR - Ein

Wodrterbuch“ von Birgit Wolf entnommen. Laut diesem Buch handelt es sich dabei

um typische DDR Woérter, die im Westen nicht gesprochen wurden.

5.1. Beispiele

Sehen wir uns folgende Beispiele von gesprochenem DDR-Wortschatz an:

Ich kennzeichne den Wortschatz wie folgt:

nicht vorhanden = NV

gekennzeichnet als DDR-Lexik = D
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vorhanden aber nicht als DDR-Lexik gekennzeichnet =V

im Wahrig im Duden
Babyjahr \ \Y
Bausoldat D D
Delikatladen D V
Eigenleistung \ \Y/
Eingabe \Y \Y/
Exquisitladen NV D
Faltgarage NV NV
Funktion NV NV
hochziehen NV NV
Industrieladen NV D
Intelligenz NV NV
Jugendwerkhof D D
Juice \ \
Kabinett D D
Kaderleiter NV D
Kampfgruppe D D
Kaufhalle D \Y
Kinderkombination D NV
Konfliktkommission D D
Kopfnote NV NV
Mehrzweckgaststatte NV NV
Milchtiite NV \Y
Nasszelle NV \Y
Organisieren NV NV
Patenbrigade NV D
Plazieren \Y \Y
Pressluftschuppen X X
Rekonstruktion D \Y
Schiedskommision NV D
Sportabzeichen \ \Y
Werktatige \ D
Zwangsumtausch NV D
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5.2.  Auswertung

Ein Teil des ehemaligen Sprachwortschatzes der DDR wird heute
entsprechend den Nachschlagewerken als gesamtdeutsch wahrgenommen. Dazu
gehdren ,,Sportabzeichen” oder ,,Werktétige” , ,,Eingabe“ oder ,,Eigenleistung” .
Diese Worter sind integriert aber es gibt keinen Hinweis auf die Herkunft DDR. Das
halte ich fiir notwendig, weil viele Westdeutsche sie als fremd und vielleicht
altmodisch empfinden.

Wiederum erstaunlich sind die unterschiedlichen Aufnahmekriterien bei mit
,DDR* gekennzeichnetem Wortschatz. Sowohl der Duden als auch der Wahrig
kennzeichnen zum Beispiel ,,Konfliktkommision* mit DDR, die in ihrer Bedeutung
&hnlich gelagerte und nicht weniger wichtige ,,Schiedskommission“ wird im Wahrig
weggelassen.

Noch viel unterschiedlicher werden die Geschafte ,,Delikatladen” und
»Exquisitladen* behandelt. Insgesamt verzeichnet der Wahrig 15 der 32 Begriffe gar
nicht, im Duden sind 8 Begriffe nicht erwahnt. Wiederum sind die
Aufnahmekriterien undurchsichtig oder es gibt schlicht gar keine. Beide
Worterbiicher sehen Gebréuchlichkeit als Voraussetzung eines Worteintrages an.

Warum ist ein Wort im Duden gebrduchlich und im Wahrig nicht?

6. Zusammenfassung

Der ostdeutsche Wortschatz wird durchaus in den gegenwartigen
Worterbiichern erwéahnt und auch richtig erklart. Dennoch gibt es keine einheitliche
Vorgehensweise, welcher Wortschatz aufgenommen wird. Es gibt zu grofe
Unterschiede sowohl im schriftsprachlichen als auch im alltagssprachlichen Bereich.

Es werden innerhalb des ostdeutschen Wortschatzes von der Bedeutung her

gleichrangige Worter nicht als solche behandelt und nicht beide aufgenommen.
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Dariiber hinaus wird Lexik aus der DDR nicht einheitlich so gekennzeichnet.
Bestimmte Lexik, die aus der DDR stammt, wird im Duden aufgefiihrt, erscheint im
Wahrig jedoch Gberhaupt nicht. Der Anspruch der Wérterblicher, den Wortschatz
wiederzugeben, der von den meisten Sprechern benutzt wird, gilt fiir die DDR-Lexik
offenbar nicht. Dazu sind die verzeichneten Worter zu unterschiedlich. Es bleibt zu
hoffen, dass in der Zukunft der Wortschatz der neuen Lénder besser und vor allem

einheitlicher abgebildet wird.
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